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SUMMARY 



It. is the purpose of this section to provide the read^r-with 
a brief and practical interpretation of major findings and impli^ 
cations resulting Froiri this study. 



X 

Pos ts^pondary comprehensive community colleges across the 
nation are --currently enrolling a great many s^tudents who are 
classified 'as having '^learning difficulties''.. These so-called 
differences take many forms and are caused by a myriad of factors. 

-Another large segment -of students do not exhibit basic .skill 
deficiencies but do manifest prOhlems related to self-concept, 
vocational maturity, career development and v;ork values. It is 
obvious that these students -tend to migrate to institutions with 
7open door" ^admissions policies and also to socially oriented 
instructional programs in the various colleges. Occupationaliy, 
oriented students -face a suttle obstacle to success; that is, 
institutional exit^ requirem^l^s are typically developed by 
eduqatoi^s while en^ry requirements for work are sot by. business 
and industry This fact points out^the need for grater articu- 
lation b>et\v'een education and indus try^.-^^' However , an operational 

^pToblem arises from an absence, of competency-based job criteria 
related^ to educational programs and developed through task analyses. 
For tlip^se reas^s,^this study was designed to address the problems, 
processes, strarfcBgies and components essential to the de^^opment 
of college-wide "comjvetency-based curricula. 



, FINDINGS ^ . ' . . ^ 

In terms of competency-based education at the Communj^ty . 

* College leyel^ more programmatic research is needed to determine 
the relationships among Variables influencing student achievemer^t . 
Efforts jmust be directed toward codifying student behavioi? in 
relationship to behaviwally stated objjectives 'with valid criteria 
derived frqjn an analysis of '^real'' requirements in the .work world. 
Attention must be directed to- affective hehavior as a means of 
providing students with "transferable saleable skills" and positive 

'work values. Other characteristics siich as self -concept and ^ 
vocational maturity must be developed in students ^through involve- 
ment with successful" educational and work, related experiences. 

Ev^idence suggested that an individualized competency-based 
approacfi had the' potential for assuring tnat 90-95 percent of 

idents entering a specific course of .study will be ^able to satis- 
facl^qrily co.mplete course requirements b^/ meeting the criteria 
eStablS^ed for* satisfactory performancei 
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IMPLICATIOMS . ^ 

1.* Results of this study indicated tfmt .additional ex 
ploratory career oppbrtunities need to be available for student 
Occupational interest data further confirmed the f^et that Human 
Services students possessed wide career, inter^esfs-. 




2. Career interests and work attitudes of students should 

be assessed on an individual basis in' order to structure individ- ^ 
ualized instructional programs. ^ " . ^ . 

3. A new relationship between student services and JLn— 
structional services must be co-nsidered in order to operationalize 
k 'competency-based instructional program. Evidence suggested that 
a (GBE) program reqilirecl^^ information not generally available to 
instructional personnel. !• ' 

It is ' evident that additional emphasis must be focused 
XDU the development of curriculum content 'in the affective domain 
in order ''to^provide students with a more realistic view of the , 
world of work with respect to themselves. 

- 5a Mew approaches to inservice programs for faculty members 
who are developing CBE is needed. Evidence suggested that ifi- 
service programs w^ere most effective when the administrative 
structure was designed tq support the mission perceived as "most 
important" by faculty members who were involved with the program. 

6. The systemp approa<:h to competency-based currioulum "'^ . 
development systematically 'focused staff effoi?ts and reduced 
'^slippages" 'traditionally found in^ developmental Curriculum efforts 

7. Evidence indicated .that pre-planning and manag(^ment were 
key factors in the development of CBE. 



THE. PROBt,EM 



Back'crround 



Delaware Technical and CopmunitV ColJ^ege is a imlti-cannpu^, 
two year Associate-degree . granting riT\stituti^on of Jli^h^r^ducarion 
which provides academic,* l^echHlcal -^and cor\1?inuitig edut^ation 
opportunities for youth and aduj,ts in the' State of Delaware. 



'-As' with any *muLti-campus co.llege, it.isJ obvious 'front an in^?* 
structional poirit of view that rapid growth is accompanied by^nij^ny. 
.problfems^ -One problem^ area is th^ obvious absence of competpn^y- 
b^s^ curriculum materials suitable for ''nei^ anS expanding' oQ^pa-* 
tionalNi:^^ Oth,e)? con&mitant critical .problems arise from 

the ^absen^^^f a dj^velopmental research model that defines the 
interactive Ti^^^e' of instrructional delivery systems ; ^evetal of 
these problems we>^^ identified ..and stated , in ^estion formV 

^ ' - ' ' s 

- 1. ' What, is the ^teriactive nature of student 

^ variables as rBj^ted to career choice and 

achievement? ^ ; ' 

2. To wha^ extent may elemen1?s of the affective 
domain be identified^ taxonomized and^ expres^d 
« iri competency-based terms related to the caree 

needs of commuriity^college students? 

3^.^ l^?hat is the interrelationship of institutional . 
variables, teacher, counselor, student, facilities, 
etc., in 'lrems,of systematically assessing and 
^beviewrpg the Educational Mission of Delaware ' 
Technical and Community College? 





Al^ough there is no app arent/answer to these 'questions, it 
is possibl?^ that research focused W affective elements of com^- 
petency-based education could conckivably provide a theoretical 
framework to view various cornpoQ^j:^ of the •system. 



Statement of thfexProblem 



The 'College cons^istently expresse^^he philosophy of per- 
formance-oriented instruction with heavy erhphasis on. cognitive and 
psychomotor skills.- Howev^, it Is clear toaa^/ that our economy 
is becoming service oripnted and requires -an irlcreasing tiumber of 
associate degt^ee graduates possessing a' myriad of affective skills 
These, skills comp-lement various other related cdgnitive ^anci psycho 
mdtQr components previously identified in beginning stages of the 
project, through task and job analyses. • 



To lariu^e oxtwit, comple>J inf^^faces verc difficult /to 
dofine .and analyze csp^ciall^^ in term^^^f tjieoretical and opera- 
tional sys^tems. Unfortufiabely /• .from an instructional standpoiiftt 
many ejlements indigenous to thp af fc^ctive apmain have not received 
the degree of attention afforded to cognitive and psychomotot' 
co(npon-ente. Therefore, it was the mission of" this praject to 
d<^'>^4x)p^a researd^ model and 'an accompanyin:^ instructional delivery 
sy^t;^rh^ with the ob[jectives dT Delaware Technical and 

Connmuhi ty\c\l 1 e ge . 



SpBC 

prol>i^eTns, 
-for colle 
Specif ica 



la^&ic^lly 




and 



the purpose of this study was to investigate \i 
5 components and operational strategies essential , 
velopment/ of competelncy-based''curricUla. 
proj Gctsjiafd two goals: ' • . ' ' 



qf a/ r^^arch model defining the 
nTatiu're oKanstructional sys-gems, 



The devolopmcnr oC a sys tentSs^pgro^ch to ^ 
competency -ba^d curri^^J^m deB4gti...tor' -a _ 
selectccPoccugationai^asT^a in the personal 
Services carq^r clustc'r! 



Several concomitant /obj eC?tives were also identified 'for the' 
project: 

1. Tp identify /one career program>gnd involve 
• > faculty from various supporting disciplines in 
thq process/ of developinc^ a competency-based 
rurrioulum /model ; 

To fol^muWtG task analyses for various r:omponents 
of the occupation ; 

To analy^fe individual student needs, forrnulatfe 
appropriate prescriptions and apply edu^cational 
stf^at05j;ips for instruction based' oq individual^ 
slxidont /needs : 




To accurately icrentify, define and analyze the 
interactive nature of each component in. the model; / 

To tcsft the effectiveness of competbncy-baspd 
curripulum strategies in an urban setting. 



Review of Literature 



/ 



A review of literature related to the research was conducted 
for the purpose/ of isolating specific information pertinent-^^o ^ 
procedural and /operational strategies used in^the study. 
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Studies Related To Competency-Based Educatioh 

• Unfortunately^ competency-based education has not been 
in existence lonc^ enou.*;;!! to have an organized body of kno>/ledge 
from which researchers may draw . V "^However , it is safe to say 
that most authors* ar^ue that more basic scientific research is 
needed before the full promise 'of competency-based instruction 
can .be realized. 



Co.mpetency-based educajrion has been b^^oadly defined by 
tldm (1971) as: t , ^ 



1. 



"Competencies'' mean knowledge, ^kills, 
and behaviors that the teacher (or 
student) must have. 

Compptenaies -are based on performances 
teacfiers actvially require, in the class- 
room. * ^ . . 



3. <:ritoria forNlf^termxnin*:^ competencies are 



.explicit anc^ public. 



r 



, . 



ERIC 



*. ^ ti. Per f orman.-^O/is the major source of evidence 
. % of ^comDetoney . 

Rate or pro^j^ress through the program ' 
determined by rkmonstrated oornpetencV (not 
tiiTip, semestoi^ hours or snne other* standard) . 

^ ^ Obviously, the cru.x af romp'^tency-basi-d education is the issue 
of 'competency .i'.'rntiFi^'^ation. Silvermau (•>?70) has developed a' 
taxonomic procc'-b ^systematically dif f ereniates, -orders, relates 

and name^ j^rnups >^ithin a suioject field. The following six steps 
,are included ip'1~he process: 

1. Collecting samples of phenomena. 

2\ Describin;^ .essential features or elements. 

• ' Comparing phenomena for similarities and . ' " 

differences. 

Developing a set of principles governing the 
/ , ' ' choic,e and reJC^tive importance of elements. 

5-/' Grouping phenomena on the basis of essc^ntial 
elements into- more and more exclusive 
• categories and naming the categories. 

6. Developing tasks and behaviors as a means of 
li^ecognizing and identifying ph^omena. 



3 

11 



McCleLLand fl/)('^) has furth(-r opot^ationaLly dofiniai 
cedures for developing technical training;: 



Step 1: Detrermine the porformance required . The 
assumed purpose o^' trnirui^^ if, to devol.Tjj job- 
relevant hujTian pt'rformanc'e eapabiliticn. There- 
fore, th'^ L-irial aiid mo^ critical s-cp in the 
developn^ .it nf any , tr^lWl^^a]. tuairiino prc>gram is 
to specify diid d-oscribe 'A^hat a persc.n must: know 
and br abli* Co; do in the job si tua tion.^/f or which 
he^ is beink^ trained. 

Stop 2: Derive traininc;; objectives frr:?n performance 
rdguirements , Once perf orfna':oc requirements 
have been dQtermined the, next stnv is to derive 
corresponding behavioral ly stci trri training objectives 
whio]n specify the tasks the trainee must master and 
to what level, of proficiency. Properly established 
trainincT objectives serve as a standard against 
whicH traii^iinc: eTf ectiveness -c-an be evaluated, as 
well as servinfj^'^'to c6mmunic;ate the intent of the 
instructioni^l pi^ogram. * ' 

/ * A clear specification ^f an objective is con- 

siderod to bo a behavioral s'tatement that describes 
the fallowing elements: 

V 

(a) The particular job-relevat^t performance 
. > or behavior the student is expected to be able 
to display after training, described in terms 
of student actions. , 

fb) Tl|e relevant conditions under which such 
p(^rf ormafjce is to bo observed. 

I 

(c) The standard of performance accuracy dr 
speod to be attained by each student. 

Throe levels of behavioral obj,ectives for training 
courses aro'distinf^ished . First is the general goal 
or purpose of a course or unit of instruction* Next 
if> the tormina 1 ob j ect ive , which describes a meaning-^ 
* ful unit of work activity.' At the third and lowest 
level are oaablinf; objectives , which describe know- 
' Kedj^f^s,' skills, and attitudinal behaviors that must 
be acquired to accomplish the terminal objective, 

'Step 3: Base trainin<>^ content oti training objectives .^ 
The Content of training (that' which is taught) is 
based* on the objec tives , distinguishing between that 
content which is essential and that which is useful 
but not essential for school learning. Where abstract 
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or conceptual knowledge ^ems required, an ^ 
ea3;^nesf attempt to^ relate and restate such " ' ' 

. knowledge in specific items of information 
, ''-'required for arid used in jo^ performance has 

been helpful. The concern here i3 that a 
school-; must know'wha^Ao teach before it can 
' ' • realistically determine how 'to teach. ? 

, Step ^: felgct approprriate ^triinj:ng njethods /' Thus, ^. 
, . ' Step ^/'of^^the^ procedure is to select the in'- . 

striictional methods best suited for' creating ' - 
^ ; ,the approp^?iate leamp.ng experiences. Intensive. 

^'.Yesear^h efforts have been and con^inuQ to be' /* 
directed toward finding effe<;tive ways, to organize ^ 
and sequence; traifiing content and-' to select *^ - ^ L 
approflriate'-.trQining ar^S teaching method^ for ' \ 

' tK^ creation of effective learning experiences. 
^' ' From this resear.ch, seVeral general .concepts are 

emerging ^as well . as' specif ic procedural techniques. 
• , ' ' ' . ^ ^ ' \ . ' ' '\ <9 ^ 

The remaining three step^ need, to be^hriefly stated, as they 
are Less reldv^t tg-^ the techniques to be^discussed in' the re- 
ma'inde?' of this chapter.*' St'ep-*5 is to administet»^ training so as 
to minima^zie interference with .learning'^ arid ma^^imize learning 
principles.^ In ^Sjrep ,"6' tHe s^chopl-gtrained productl'is monitored. 
The general!' dbje-ctiVe of- t^i a /quality contrqr program is to 
maximize the ro^latedht^s? tr^ainarig, activities to performance * 
reqfeWments.* l,astly, in'S^p'^ the 'traini/ig: is ^modif i^d as\ 
required through • feedback . '> ' ' 

AlthougTi ;t}ie ^schema: cited*- q^?ove. of f ers 'cl^ar direction, / ' 
'^e.y^ra'r philfisophical 'and op'eratioRal problems arise whepe systems 
appt^oaches to curricul urn d^^^elopnreT^Y considered for. public 
postseconQary tephniQal!' inst^rtutjpns a^nd contpunity colleges. The 
character of'^rhe^ population aa^ the learnijig, styles of sjrudents 
must be a primary cnr^sideration. ' ;'From ^ p^hiloSophicaX point of 
view. Smith and Moss (1970) ^identified many of the^b^rrlex*? com- 
monly associated wil'h new appr.oaches to Vocational 'curriculum^ 
dev'elgpment : ' ' ^ . . * - ' ' , 

. ' For public scho'ol vocat>iqAal educfators, however, 
' ' * social^ values and practical considerations make 
^oVe definitiofi mu^h 'more "difficult. O/c^caHpnal 
< \ ' educators hayp little' control over the lahoV , « 

, supply, and almost none oVer. occupational d'emar\^. • 
' ^ • Their programs are not the sole '.suppliers of' the ^ 

nation 's' trained labor. Vocational educator^ 
■cannot be cor>cerned only with salrisfying manpower " 
' " requiremefits, but must try to optimize the entire 
^ ' , > ^ social . system through maximizing the potential of - 
\' ^ , e.very student! Consequently^ ' the public .'school ^ 



vocational ^ educators must consider many factors, 
in addition to the needs available specific 
^jobs*^ vchen defining the work roles for which 
training is ,to be proyided. For example, in . ' - 
order to help assure individual job satisfiaction, 
as well as satisfactory 'job performance, job 
engineering --^the restructuring of work roles 
may be .required' to adapt jobs to available human 
abilities and psychological needs (e,g. creating 
paramedical occupations). Consider also the > 
''effects of imposed, unrealistic labor market 
r barriers, such. as discriminatory practices, in-, 
efficient placement systems,, and control by 
unions or management over entry points to certain 
career fjfelds^ To .vs/hat extent should these 
bar>riers to the use of skills aff^qt the scope 
and nature of the work roles for which training ^ 
is to 'be provided? ^ Further, concern for the 
career, development of' the individual also' forces 
public school vocational educators to focus . 
attention on the long-term usefulness'of work» ' 
skills. ^Studies of the predicted impact of * ^ 
technological change, the identification of 
occupational "clusters," and the specification ' 
o'f career ladders are- all indicative of a. desire 
to errhance the efficiency of training by defining 
a work role for training purposes that is different:,' 
from the entry level job currently available in 
- the labor market. , - 

Finally^, many vocational educators in the^ public schools, 
w.ould specify the roles' for which training is to be provided to 
include aspects of the pon-v;ork as well , as the work roles. Con- 
cern for citizenship and culture-carrying activities and the 
self-fulfillment of the individual would dictate this broader 
perspective of " vocatidnaX educatio'n's resj^onsibility . 



Summary ^ . ^ * * 

Broader aspects of concerns cited ^above have implicatiorls for 
pofttseeoncj^^ry career education, especially thoSe^. affective Moments 
of ^curricula which have not traditionally ,been addressed in ^terms' 
of competency-based »apalysis and design. Ta^o basic problems seem 
apparent: . ^ • , ^ - * ^ 

' . ;\ ' . » ' 

1. A heuristic model do'es not presently exist . 

^ , that defines operational interfaces or tri6 
^ interacFtive nature of variable components 
in a multi-campu^ 'comprehensive community 
college. It is «extr.emely impo-rtant that \ > 
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thesq rela^tioaships be identified aad .7 > • 
d<^f i|^ied in order to appropriately foicus 
compyGtency-based systeru development efforts, 
aurricula goals, objectives and strategies 

. are/ developed, •^\/hrat reshaping of o*tHer ^ 
institutional variables jv^ll be required .to 

, accomodate curricula changes within, the.^ 
system? ' 

*> - 4 ' V * 

2. There is a puacity of - inf or*mation pertaiain^ 
to competency-based* curricula for occupations 
. • requiring a high degree of affective skill, 

. e,g.. Human Service Technology, 

From a .practical point of view,' the foQus of this research 
addressed the basic problems cited above ; 'however , for clarity, 
a ^restatement of purpose is provided. . ' . 

Specifically, the purposes this study were to: V 

1. Develop a research model defining the inter- 
active nature of instruction systems, and . 

•2. Develop a systems, approach .to competency- 
based curricula-, ' ' 



^PROtEDUSES ' '/^ 



' ... A, basi'c. operational reSGarch'.^system- designed ^by sDgyis. (1973) 
served as t^n analytical approa^ch thV" d^velKsTpment of a /cohipetency 
based learning sys-teoio Figure l^gr'aphically de'scribes^ thef tleaign: ' 



. " , • • ; * -.'FIGURE L- ' J . . 

" ■ ■ DECISlt)N ANALYSIS .MOBEl '^ ' > ' 

' ■ . .DEFINE THE PROBLEM \ ' ' ^ ■ 

COLLECT AND ANALYZE REi:EV^, DATA ., 
•DEVELOP SPECIFIC- PERFOR^iA^^E 'OBJECTIVES 

DEVELOP ALTERNATIVE- COURSES OF ACTION^ Tfj REALIZE- OBJECTIVES 

. '■ . .'^"T -'''SELECT "best alternative 

COMPARE', NJEXT - ■ 

' BE§;P^LTf;RNATIv6 V" 

EvIffiTE ADVERSE CONiWjfN^ES^-ef^ST. ALTERNATIVE- 
DEVEI^P ^CONTROL 

, , ■ . , - -'j^^.>^'Ki pr^JAij^Ecisi'dN^ 
-criteria' ; ■ • . ' . -r". .■ " 

implement FINAL bfc'lSION '* 
■ - ' ■ • , '•/"•'■ ■ ^* 

- MON-ITGR rimu DECISIOj<I ' , /. 



FIGURE 2 . 



Sequential Model For The Development OF A Leanriing -System 



/I, Analyse pverall system/ . 



/2. Analyse' task or job/ 



/3. SpeciFy required ^nowled^G,/' 
V- skills, and attitudes / ^ . / <^ 



■ /5> Id(^ntify 'the training need/ 



^/4T^ iDete^mine capabilities of/ 
/■ ^^target 'population / ' 



' /craft 



/ 



/Advisory / 
/Camry.ttee/ 



V 



I' 



/CouTi$Gling/, 
/Component- / ^ 



".'/IS. ' Develop, criterioji/'^. ^ ^ 

- / meavsares oF task / /6 . State Iq^rn3^n5:^/ i *^ 

/ . proFiciency • / V pb jectlves ^ • , 



y7, ^ Ortj;anizQ learning; yesourcjes/ 
— ^ — — . - — ^ t — — ^ 



78.* Select ■appropriate teaching 'StratgHieg/ ^ 
/9, Motivate and inspire:- the sjruclepts/ 



/m Field ^test .*/ . -/lO. /Fie;L(3 /test "4nd ^eV'aluatc 

V and ^evaluate/ - / the system ; ' // 

/ , criterion /J' . . . ; 



y • rseasures 



/ 



/ / ' /II^ Tnplement 'Irhe systam / 



NX 



' /1 2. Constantly monitor 4efirtiinc; 'system/ ^ 




./13, ; Jlevi^e 
/ . . \ aijapt 



An6|hGr pa.si-c.prdeedur:a3^ 'pi?^blem in the .development of, 
cumdfitenoy-based- GCiacation^ was. identified as* thi? lack af a>' 
. suitable' XGarniny syst,^t' Fortunately, Day'iW (1973) described 
.a proQe;s§es involvetl* in developino; a learning syst^em. Fi^re 2 
is siniilar to Fi^re. l.But adjditiorially' provides an- orderly 
.jsequenfee /of activities suOTiarizQ^ 'by majar headings identified 
' wi,th .the teaoher-mana^er concept:'' ' ' r ' . 

' ' l'. ; Planning- - 'h(^y.itles 1,"2 , 3, p^, 6 ,lif and 15V ^ , 

. ' ^-,^' ' Th^^^^ar'e identified with definiyig the true 

>^ natU^je. of prbb^ems^ that a learjiine: system'^'^ , « ' > 
' rnust resolve.' , • . ' , ^ > \ . 

■ 2. Or^^anizincT Activities 7 and IT are dbn- '* ^\ 

' ' ' ' oerned with the methodology .of 3#earning and . 

^ tfte employment of^ teaohing-r^oourccs in accord- 

j'. . anc.e with previous planQi^ncr..|(. / ^ > ' ^• 

' 3. L^adiBL^ - -Activities '8,. and^ 0 have to do with 

' Irht wav i^^.Cyfilch the "tea'eher intena^ts ^with th^ 
. '^ . '.tptarl 3y^en)._^ ... - ^ . 

--^ ^ U. CLontioliin':; - Acti;^ities i?:'and.l3 inyoive ; 
/-'- / pjt;oc(?ss/ of evalXiation in.'tGrin& of the ^. 

^ * ; ^y^^em's. success in rcali^^in^ stated obje'etives . ^ '] ^ 

. . ^^It.;i;a^ obviotis thdt (;:^ompete3:iey--baSed education coulci mot ^be 
oi;;j:^ai^i2:Qfl.and OfVciopetl imm^diat'Cly ^ However,, 'with the copceptual 
fra^^ewdl^,k idf^htified' ii;! T.i^qures ^1 ^nd, 2y 'it was pa'ssilye over an 
* eijhtiP^H.' (IR*) ^moruth period to define and operatronallze- s^lect^ed 
course sej^'ents .of the 4{umail Service^ TechnblgV^y Prograjii in ^a 
c?qmpete"ncy- based f raanework . / ^ ' , . • ^ 

*■ * • , * * ^ 

^"Initially, an ^analysis of \the overall colLe^e . system was 

iriicited t,o identi^ly sub-systems within Delaware. Technical and ' ^ 

Community ^Colle^c . 7\lthough 'the research rc?ported dn ythis ' document 

.is fcrcuSed , directly /pn cdrifpetency-based curriciifa development for 

-Human Service* Techno 1 o^rf*/ it is'impprtant to point out that the * ' 

analy^s j?e:i^al£d.^ariy 6bv.ioiis' .as w^Il as subtle interfaces which - 

^perate^Within t}:iG syste'm,^. e..<:;. ^ institutional variables influenoe' 

^and in turn are inPluenc&d b^ the community and other variables • . 

. -wit was apparei'it that staff personnel would need^a model to 
] serve as ^an operational framework *ad to " focus^ -J^hcir .efforts 'to - 

devolQp competency -based curricula for the Human Service Te'bhnology 
*Althou5:!;h the model was exp(?rimental and incomplete, 'it did in a 

real sense provide an operational framework for researcti in a 

multi-OcUTTpus community college. " ' ' . 



FIGURE 3 



/ 



AN INTERACTIVE RESEARCH MODEL FOR A MULTI 
' ' CAMPUS COMMUNITY COLLEGE 






The population x:onsisted of (N=80), enterir 
registered in ,th^ Human Service Technology ProgranT 
Wilmington Canpus of Del'aware Technical and Community-College, 
These students ranged from 18 to 5£> years of age. Sexual 
composition was approximately 25% male .and 75% female. 

For comparative trend data analyses, second year Human' 
Service and first y^ar Business Administration students were 
included in -th.e jsample., , . • 

^ OPERATIONAL DESICN / ' ' . 



Operationally, Humto Service Technology was selected 
because its affective content. Wilmington Campus, was 
Jjdefnti^rei:^^ tb^-p^jec't .site for t^o' reasons: Fiirst, the 
c^rnprns-wae^>^^ the process of developing an ex- 

panding Human S^vice Tj^chnology Prografn; second, the campus 
director, dean an^^^^-^umanserviee-Gt^^ were totally ''^ 

committed to the proj>^?>\ \ 



Initial organizational meetrrT^js^^e^iie con^ucte to establish' 
direction and to define n£iJjEe±erB_..£Q£|^;^^ These / ^ 

meetings wer^fcpnder the alj::^ection-^#>55]^]^^^ and Joseph 

English, dir^tor and chief investigator^^o^^-^e^^^^3;oj e Dr. Laws 
initiated the^ meeting through prescribed caj]^u§^^'^atoCol and . ' 
presented backgpoimd /material on curriculum ptiS^^i^g^^^vvhile — ^ 
-Mr|_Engli^sh ?nd,P_rIesGnted theoretical and_ operafional ^ 

designs necessary for implementation, development, operation 
and completion of various project .phases. . " 

The proj^Gct required approximately eighteen months, "be- 
ginning June 1, ^107'l and* ending November 30; 1975. The following 
time frame served as, a guideline for significant events: 



1.0 
1^,1 
1.2 



June * 15, 1974 



August 30, 1974 



5, 
3, 



4^0 
4.1 

5,^0 

6.0 

7.0 



1974 
1975' 



Began Systems Analysis ^ . 
'^Made Task Analyses 
Established Theoretical and , 

Operational Development v. 
Specified .Behavioral Objectives .October 30, 1974 ^ 
Analyzed & Structured ^ ; • 

Information and Materials 
Orgarii^ed Learning Resource 
Rev'fe^wed T6st Data' ' 
' Developed Teaching Structure 
Constructed Initial ' Design ' 

of Competency-Baaed> program 
Evaluated Feedback and 

Redesigned Program ^ 
Initiated cind Validated 
Program 



December 30, 
MaiM9h ^30, 



April 
August 



15, 
3D, 



November 30, 



1975 
1975 
1975 



2'0 




tepx procedure* were' 
illowed:' . . ^ ^^"""'^ ^" - ^ 

I. *, Identified campus ' location ""(lyilmdagtorv; OelUWare) . . 

/ . ' / * . '\ ' 

Identified occupational ^cluster and specifib; ' . * ' 
.technical program/ - . •* . ^ - ^ ' 

3. Identified participants, staff and related support 
servi'ce. , - ' ^ ' . t 

. * " * * - " ^ 

* 4. Selected ^student participants, ' ^ ^ v ' ^ * 

.5, Conducted. ptre-plaimlng revi^ew session at campus' 

level c^^ith'. adv^isory committee and 6taf f . " . 

oped ttperational str^ategies to. implement stated * 




fed a id scheduIed^ sem5.nar. workshop's and? study 



vS.. DesigfK^ a prototype compete'mcy-b^'ed system fpr?" 
^ p'ur r i culttmt d es ign /.^ ' 



^9 Dev'elope^ . ey al^u^^jtoa^^^ 
> 10. ^este,d^varioufe * 
-il. Gather ed-^ data 



ives,. 




^ Adjusted mod^fe 
Re'^design^d pre 



During the organizational and developmental stage 
project', the p^.oj*ect cfireetors vvorked closely i^itYi HUmar], Services 
staff and admijiistrati^on a^t the project site^ Weekly 'meetings 
and staff study sessions were conducted diiring the course of -the 
project to insuVe a continuous flp^ of inf orrhatiori conaerning 
pro'blems., strategies and'procedural arrangements necesSary for ' 
efficient operation!. - ' . - 

f •* ^ \' ' " ^ ' . ^ ' ' ' 

After the systems analysis* HaU been complected-, the Hujnan 
Services staff reviewed an indepth occupational survey that had ^* 
beeri cqnduc.teci earli^i? to determine the extent to which occu-* • 
pati^onal; opportunities existed for .human service graduates ^witTiin 
the service area of the College. The survey instrumer>t and data 
ar^ iftclbded iti Appendix ''A'^ ' , ^ * * • , 



*Next, complete task and job^ analyses were conducteci 
define the occupational requirements for Human Service tecft-rl^ii 
A tlujwan Service Technician could, function intone or more of ' 



following sp^ecific 

i 

3-. 



titles:. . 

Social Servibe Specialist ' 
.Assistance Payment Specialist 
Mental Heal;th-T'eehnician 





tablish objectives with aVsp^cdfied level .pf ' competeacy^ a videe^^l^'jg'I^.: 
recording of each^ job"" was produged on the actU;3l 'job site, e .g/^Vt^)'/^,^ 
a practicing social service spjecialist wias taped while^. actively .i^. 
performing (a -client intake interviewy on the job.' • Thtese tapes ' 
were later replayed by the Human Servi^ces >s taff tp'^obtain actual', 
task data for . curriculum development and specific levels, of ,r,e*:^ 
quired student behefViors (competency-based). .Actually*,' the^e ' 
recordings served as basic crjLteria for instructors^ and^ studenrts 
. to judge the le^el of competency ^a student had reaol\ed^ at anyv / 
given point during the tr&ining period.' A'complete ^n^lysis , ^ 
including human service goals and objectives, behavi6rat;,specif i- 
cations^ and appropriate critjeria is irw^lutjed in Apperi^ix *"B". . 

With th& project's basic mi'Ssion in mind,* it was' decided th'^at 
one course in the ibmaii ^Services curpicalum sho.uld be' iW^ntifi^d 
for competency -based development. A cour^se en,titled,' *'lnter-^^ 
viewing -and Counseling" was selected by^the staf;f; for VwV basic \^ 
-* re^^ons: FlTSt; " the"Qou"r"se^ be in' the 

V affective domain' and second, video records xvere available y to 
sepvfeias criteria for/student performance ; therefore, .an obje.ctive 
method of determining sfudent .competency was av;3jilab]i,e to stadent^^ 
and insti^uctors. ■ * , ^ ■ / ' - \ ' . 

• * * * ' 

• Staff m^bers and' students analyzed the tapes, and developed-. . 
a list t)f composite behaviors which .constituted competency in the 
task& of interviewing an^ c(5unselin^. ^Competency-tfased^ behavioral 
content 'for the interyfe'wing and couns-eling course is contained in 
Appepdix. '*C". It will^ba observed th&t a oheck list was developed 
to record observer (teacher) evaluation o'f each listed c6mpetency. 
A student was ^considered competent whgn a (yes) tvas readied ed. for 
eacfi item. Those students who. could not* master the required ^ ' 
affective skills were th^en directed to an individualized self- 
pa'cing mastery^ (competency-bgised) pro^;ram 'desij^ned to provide eacli 
, 'stucJent with a pr4escrip.tion based on individual l\earning style 
,^ and other dig^nostic factors. . Figure ^j^ defines the Alternative . ^ 
Mastery .Model- used by 'the' project staff to faCiilitate student 
Achievement. - Figure S'^'descriHes components of th^?!?Unclividuai 
, Stulacnt J^naly^es ancJ' PrescriptioalReport p'repared f^pr .each' student 
\who could not master the specified l^ehavior,' * 
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FIGURE 4 ' ^ 

Alternative festeg^^Model 'for Individeial Self Paced Instruction 



Diagnosis lof ^ • ^• 
'Learning Deficiency 



\Review of' \ 
IYistruc*tional 
' Object! vlss ' 



Instructional'- . 
Content ^ 



Supplementary 
Instruction R^v.iev/ 
^inforcement • : 



Format:! ve Test 



X 



Copperatfve- SmU 
Gr-€mpr5tjjdy. ' 



l§u|iiniatiye^ Test . ^ 



student \iartab1e&. ' . ./ 
SES, Vocational Maturity' . 
Job, Readiness , 
Individual learning Style 



Indi vi dual i zed ^Prescrl pt i on 



^rogrammecl Units 



Enriched,' Programs 
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Figure' 4v * KIM's Mastery Learning 
. • ^Strategy Jrotti- Block, J.H. (ed. ) , , 

- Magtery Learning.: . ThTsory. and 
• ~ Pt'actice .' . Now Yorkl floTt^ 

Kinehart.and Wi-nstoji', 1971. 



^ FIGURE B ' . ^ 

INDIMDUAL student AMALYSIS and PRESCRIPTI0N>REP0RT'. 



Date: / November 20, 1975 
p^ograin: Human Services 



Student: 



. Institutipn: Wllmingtoa Campus 

DiaCT^stic Factors (VPI^, VOI ^. ISP;, and -other data) ' ' ' ' 

Comments : ^ , • , * • * ' •* . * : 

VPI - High score on social scale 

vol - -'iSees^^ both ne-gative ancj.^ positive sides 'of work . 

'(is >;realistic) ^buf see's 'these barriers: n|edical^ 
child cari3* and family, new situations and people. 



snt Interview 

/onjmen^^, ? . , . ,^ • 

^ gtiMent carntbt make a I'ev^l and re^ponsa & ' c/ 

Passive attitude # „ \ 

Lack o?sinvolvecfient vjith'. oth"t3rs or othc;^ than a supervicial 
plane- * ' , 

. ' — . ^ * ^. 

Prescription , (based on diagnostic data) . • * .> 

\ • ' . Review Counseling Checklist " . . ^ ' 

, . Review n^tes on Counseling Evaluation 
Review ^iagrairNqf Counseling 'prqqess 

' . /Prepare counseHng\.ape using: ' * 



cnpics : 



Y-ou ^f:x:}el' 

You feei' because 



Dopt . Chairman 
Instru^ctor * 
Lparoittg Laboreitory- 
Studf^pt 



'Assignment to a,pe$r counselor 




24 

15 



INSTRUMENTS 

Thr*pe specif io instruments \v^ere ^used to obtain information 
fo^^ later use by the project staff in desiring prescriptions 
fdr individual students: * , , 

V . 1. Holand^s Vocational Preference V 
. Inventory' (VPi;> \ ^ ' 

. * 2-i Vocational Opinion Inde^x (VOI) * 

; 3. Index of Social Position (ISP) 

VOCATIONAL 'preference IWENTORY ./VPIV ' \ ' ^ 

The Vocational Preference Inventory.* (.VPI) - published by 
Consulting Psycho leftists Pres^'- is a personality inventory, com- 
posed of occupational' titles . ' Complex clusters- x)f p-ersorial trai4*s 
were assc i^sr d and. yield^ a broad range of information about the 
subject's *intt-rpersonai relations, interests, values, self-conOept , 
coping behavior and identification. Eleven scales^ are 'included : 
Realistic, Intellectual^, Stjci^l, Conventional, Enterprising, 
Artistic^. Self'-Control, Masculiiiity , Status, Infrequency an^ 
Acquiescence* The last five scales were used by the project staff 
fdr individual diagnosis and are, therefore, riot used in Table 2, 
for group ddta^ - . ' ' • ' . • 

" Tt^^ yPI ^^ss used for several purpo^se^: (1) an inte^rest' » 
.inventory, (2) assessment of personali-ty types, ^nd (3) as ,a 
technique to stimulate occupational . exploration among college : 
^^tudents. Additionally, the VPI had scales that assessed affective 
dirrensions of_^ individual studenlrs which were useful in preparing 
individual prescriptions. ' - ^ • ' , • , ' 

It is suaiuostcfi that interested individuals refer to the V^PJ . 
manual for tec^hnical information concerning reliability and validity 

: • "* ' 

VOCATIONAL OPINION INDEX (VQI ) V ^ * 

The Vot^ational Opinion Index (VQT) i^s ^ short paper and. pencil 
instrument used to measure an individual ' s* Job Readiness Bostur^e ' - 
(JRP) • JRP is a term used to define an iTidividual ^ s attitiides, 
perceptions md mot ivations ^a"s they impact on his ability to "obtain 
and maintain a iob. * . - 

The ^'OT ilctormincd an individual's^ Job Readiness Postur.e (JRP) 
by assessm^; rhree psyoholojsriCal dimensions: 

U •Attractions to work. 

< ' ^ ' ^ . ' h 

'2. Losses associated with o*l3tainiGg ^ ' » 

' and maintainincr ^ iob. .-^^ 

, ^ ^ 3. ri^dividu^l barjriers 'to. employraenth ^ ^ 



The vol consisted of B8 items whicR were answered in 
about 20 minutes. It was administered in a group setting and 
anyone who can read English at th? fifth grade level was abl^ 
to respond meaningfully to all the questions. There ar? two 
forms (Forms A aridi^B) of the'VOI available in both English ancj 
Spanish. There are also A and B forms designed to be used for 
follow-up once the person has lef f^a training program. ' 

The VOX was used to determine an individual's JRP. For 
those individuals "who do not have a JRP for work', ±he VOX ^ls.o 
pt^ovidcd^a diagnosis of the reasons contributing to the in- ^ 
dividual's classification as a potential^ non-worker. This 
,,dia;^ostic information was used to develop a remedial prescription, 
to help an individual, develop a positive worker posture. 

By usinc; the VOX, iir was possible for staff to measure an 
individual's JRP and, when ^necessary , develop remedial pre- 
scriptions to help the individual develop a worker posture during 
the cQurs'^ of his training program. 

The VOX wa?' developed by Associates for Research in Behavior v. 
Incorporated, Philadelphia, Pennsylvania. 

INDEX OF SOCIAL POSXTTOM '(ISP) 

The TSP is .a two dimensional instrument consistinj;^ of two 
demographic facotrs: (1) years of education of head of house- 
hold and (2) occupational level of head of 'fiou^ehold. These 
two factors are typically used by • researchers to obtain individual 
Social Economic Stature (SES) data. -The instrument was modified 
from .other similar 'SES scales and is included in Appendix -^^D". 

SES data were, used in conjunction with other infqMation to 
'tidd validity to individual prescriptions and -to dpterm^ne to what 

extent the oolle2;e 'population (\Vilmin^ton Campus) was homogeneous^ 
^ across technical c^^l^icula areas, r ^ \' 

« DATA A^V^T,YSIS ' • . ' 

Aj?' data*\s>cre collected and analyzed,, it 'became apparent that 
;Hunian Soryices 'btudrnfs^ did noC vary from/Business, Administration 
students in terms of \socio-cconomic status. Table 1 defines the 
perimeters /of 'data indicat^ang no sijjidfioant differences in th^ 
U^o .Sroup^. AdfTittedly, other tecWologies should be sampled to 
^c\et(rmj,n'" if 'my .systematic defferences oc.cur in the SES of student 



A Comparison of Means,, '.Standand Deviations and -Standard Rrrgrs 
' . ^of ScTcio-Economic 'Data for - Students/ . ' 

in T\v^ 'Different Technologies ^ . • , 

. . N ^ - X ^ SD , , - -SE ' - T . • 

.Human Ser.vice^ , - , . ^ ' ' 

^TQchhoXogy : 47.' ' /..SO, 17 / 13.2 ^' * \i:92 \ ^ 

Business. . ^ ' , ' ' ' ^ 

Administration ' * ' \ " ^ * . ^ ' . \ * 

> Technology 32: -^G.ejJ ' j \3:3>.2^ ' >^ '2\33 1 > ^ ' ^ 

, ■ . * ' • . 

It mu§t be. pointed bu*tj^ however,,' that these' data' were' used ^' 
;0n an individual' student .ba^iS aild no attempt was ^ade to .-^ * . 
, generalize beyond the existing population. ^' . ' 1^. , 



" / ^ / ^'^ TABLE 2 . ^ • ^ i 
Group Occupational 'Interest D^ata From Six VPP Scales 



GROUP 


N ■ ' 


}< Interest Scores on 


6 Scales 






R " I S 


C ■ 


.,E . A 


^Huiuan Serviice Technology 
' First Year Student 




■ > 3.07 1^.18 9.21 


3.1^7 


U.02 ^6.16 


Second Year Student * . 

> 


10 


■ ■ 3,30 -S.-gO 10.00 


3'^. 00- 


U.80 6.20 


* • 

Instructional;,Staff 


12 


2. -91 6.00 8.83, 


3.tH 


6.58 /8.58 


' . . . ''^ . ' 
Business "Adjnnnistration 
Technology'' " • 


30 


3.24 U.32. 5.01 


5. 54 


• 5.19 5.19 




Results of the tost irklacated', that 'thete wa^ jio signifi- 

Ln addition to 
Means from 

'group data are r^ecorded for'^^Gach indentified group on six (6) 
occupational interest .scales of the insti^'umenjt. .Although this 
data was used on an indiviclua^L 'basis. Table 2 do^ provide 
general profile infprmation concernin-g occupational interests, 
of groups. . ' * . ' \, 

• Data from the VDI \vas pot- collected for group treatment 
or;> analysis Specifically, these* 'data were used'bn an lYidi- 
yidual student basis to- detemine JPR'and\to develop remedial 
pr,e6criptions. It was obvious, ^l^owever, that the majority of 
high school studbnts did^passess 'attitudes ^that "would prevent 
them from becoming effective workers. 



28 / 



2n 



» * ' - ' Introduction ' * ' 

; . • \ . ^ ^ ^ : • • ^ . V 

^ 'The findinpcS' of this investigation' indicated 'that .a ^^rge , - 
ntunber- of institutional Relationships exist and that "a compre- 
^hensiv^ research ^program must be developed to ^'fpcufe^^on . the • ' • V 

dependency arid interd^pendency of variables iri; -the cbmmunity - ' 
college setting, Only those ^pep'ifi<? relationships' §hall beV 
discussed^ in thi^ chapter that/reia^:^ to -competenej^-^ased ' ' ., " 
curjriGulurn design and then, only to .'the- Extent tiecessgr.y ,to inter- ^ " 
pl?et the Model's irtteractiye nature. , ' ^« * • ' " - '^ i ' . - ^ 

% • * • * * 

The Model ' ' ' . ' * 'V ' " 

^ - • ^ ♦ 

- Figure. 3 was deVelpped to aceomplish^the -fi-rst goai of 'this 
study :^ design of. a res^rch mo'del defipitig th^ 'interactive naturae 
of systems' in a multi-campufe community- cpllege-. Specif ically.j/' V . v 
the mode-l define^ sub-systems which inf luence^^tudents^ in a . ^ ' ^ 
systematic is?ay; at the -same time, these students' have a ^siinilar ' /\ 
input *on the total systism but'ntoving in the opposite dire'ctibn.* . ' 
Although the rfiod'el w^s hiieristic ill nature, it -jdid' provide 'direction ' 
^and a conceptual 'frame\A?ot*k for id-entifying variables Vela^ted to 
the development of -'coniipetency-based' curriculav^ , ^ " 

Specifically , findings indicated that competency-basei j^urricnilk 
must draw more heavily from the affectiy.e domain if students a're* . 
expected to reach their full employment 'potential-. ' - • 



Systems Approach • ^ ' * ' . " A' 



The second goal, of this study was .jto'develppi%a^/sys terns appraach 
to coTnpetency-based curricula which \^ould* have' cbllegg-x^/ide applj.*- 
cation. Several sys'tems were considered,' .however /"the fqllqwing. 
design was selected: , ' • . ' ^ ' . / ' ' / ^ 

'^^ • • 1 • . 

1.0' Start > ' ' ' ^ . . 

2.0 Establish an institutional curriculum/committee - . ./ - 
3.0 Preliminary determination of needs and feasibility ' ' . 
'r»0 Report results to Board . i ^ ^ 

lUl Request Board approval for further stu^y ^nd implement 
planning ' ^ ^ 

5.0 Identify mission and goals • * 

5.1 Wri te .curriculum description > " * 

5.2 Determine relationship to existing programs 
6-.0 Investigate State requirements ; 

. 7.0 Make. job and task analysis - ^ * . 

7.i Write program obicctives*' \ \ * ^ ^ 

•7.2 Wi'itc program objectives in behavioral terms , 
8.0^ WritHc course description and objectives ^ 



^ ."8.1 Develop selected -beaching strategies and learning • ** . ' 
. • (^xp'e'riences * • ' • 

Dctchnin^ list of * course requirements • '4 > 
' .8.3 Write course objectives in * behavioral te.rms 

8 -.4 Write course' descriptions ' • . . 

; *^f.5. . Outline "course content and' complete course* outline 
- 9 •0..' Gomplaa-e curriculum package ,** . ; ^ 

.*4^0\0 • SujDmit proposal package to institutional Qurriculiim " - r 
y / . '.committee '(2.0).' \ • / ' ' • - 

/^ii.O Establish 'Advisory Gofrraittees ^ f . • • ^ - / 

T'^r-p/ Submit -pr^oposed cu^rviculiim pacHa'ge to ^faculty for - 
' '\ approval . - i . 

. L3.Cf Submit proposed curriculum , package- to 'admini-stratlon 
for approval , ' ; * . ' ' " ' 

14.0)^ Administratidn submits, proposal to Board /for approval 
15.0 'Prepare' catalog-'Ohanges ' / • '^ ' * . '• ' 

^^-16'.0' Determine fao-il'i ties', personnel, and budget required 
* vl7.0 /.Determine administj?atlve .stmactuc'e ' « ' ^ ^ 

.. '18.0 Submit final proposal to>fhe Board* ^ ' ' . 
/-.J^.O Ii:npleni^nt ''prp^ram • *' ^ ' * 

' * 19-Ji ImuLen^icnl: masjrery model (S^ 'Figure 3) . * / ' ^ 

.20.0.* • Evkki arte program ^ ' - * . / 

'Th^ ab6>V systems process required *apprd5cimately one 'hundred 
and' eighty days - (ISO) to implement. Findings indicated that, the 
processes descrdbed 'in Figure "Substantially reduced the number 
ajid f requontiy^'of problws encountered during the development and 
implement-atiorr qT. ia corap'j2^tency*-bas'ed program,_^ 

/ *^ * • • • » 

Profilem^, . ' ^ - - r . ; • - / 

' , ' . ' . ' ' \ ' , * , ^ . ' 

. '/ Xn-gbncj^Vl, save'ral .proTDlems. wore identified and deserve 
mentibh:: • ' ' • ' ' - 

\1. Most staff members v^^ere ncp interested in programmatic 
• * instructional -research;;. ' ' , ' . \ 

2. AclministrativG and teaching recjuireracnts consumed the 
, rr^^ior portion of, the stafF/s timc^ ,and' epergy^ 

' 3. positive prn^:;^amTnatic an^ instructional (changes canno't 

be achif^vcd 'at a desirable level with the present status 
I of scaff devrlopment; 

' "^J. Corpctoncy-Kased and individual izcd^^structional program 
* " . innovailons .rccaxire a flexible administrative structul?e 
\in order "to implemenL- desircVl changes; and, * 

' S.*-^ AJ rhoniih ^ systems approach effectively^ reduced the 
' n»rTibor of traditional operational problems, 'several 
'phLlo'r-ophicalj at:ti1:u<Jinal and administrative probj^ems 



remain. 
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Staffs in volv^inenrt with /the ""eystems approach-. indicated that ~ 
xt was possible for a department" chairit)5n- and staff memBers-tp 
pajipoint.^sllppag'^s ' in the system and^ make 'appropriate adj^istmejritSv 
'in a'-much shorter tinte 'frame than ha*d previously, been possibles,' 
By..pionitoring th€. system, it' v;as possible, to det^rnjine ,6n- a day 
to 'day basis ,rtie, extent :t(j v'hich .each' componeni; ivag/ pn^^ ahead; or ' 
behind 'schedule / » * 



Task Analysis ^ 

' ' / It wa^s found ' that 
Human Service J^echnolo 
with a hi^li dc^ee-of. 
competelicy-ba&ed edue-a 



le ppores^/of ''task analysi*s'\used for • * 
is appropriate -for analyzing techno'lpg5^3. 
ffective ^ponteatl ' Hoi\iever, in. •terms of- - 
fio'n: the findings indicated that a discrepancy 



existed beftN/een the" entrance- requirements of the ''work system'' and 
tlte exit recfuirements.m the Collqg^, iiC., fhe task 'analysis in- 
dioated that the skill levels required -by .elrrployers were actually 
lov?er than i^equiremenjcs of tht^ College. There .were several possible, 
explanations e 



sl.' JH^^ Sen/icosi-Iechnology curriculum requireme^Jis — ^ . 
vpre not"/b'as(?d 'cfn an accurate task.analysis^^j^J^ /. 

Task analysis based oh a;n inappropriate job 
^sanple • 



Biased 



idvisory .commi tt/ee ;* 



Human ^ervifces job reqtiiremexits were iidt olearly- 

dorinG(j 

Human Services Techno/Logy" was a new program and in 
a constant state of f/lux. 

/ 

DIAflVOSTIC INFORMATIOX ' • ' 



Althoucrh "t/hc VPI , VOX arid ISP were used as diagnostic instru- 
ments -for indiVidudl. stiidents, several specific findings ivere apparent 
•from the data. Interestingly one question concerning observed^ 
differences in- Human Services , students as (Compared to students in 
the other teohnology .(Business Administration) vN/as answered by an 
analyses /)f SCS:data generated fi^om the ISP/ These data indicated 
'tha% in ternvS of socio-economic*' status,' there' was.no significant 
difference between human services and business administration 
students ^.hn \^cre enrolled at the WHnrincrton Campus of Delaware;;, ,/ 
•Technical and ^Coramun'i'ty College. Therefore, project staff menfeers ^ 
began to concentrate on other datg: (VOI , VPI) foriclues to obsei 
differences in th^ behavior pattern ^of Human Services studen'ts as- 
compared to olhf^r .stuidcnts in the CqUo-'-^o. ♦ ^ 



Index of Sgcial, position 

In terms of''|input for the' preparation of an individual 
^student prescription, SES data were not found to be of value by 
the instinactional, 's,taff . Although other research literature in- 
.dicated a relationship betvi/een SES and instructional^ design, no 
evidence>;\^^ found in this .study to support that point of view. 



VoGational Preference Tjiventory • . ' * 

Dat^ from the Vocatidirlal Preference Inventory (VPI) indicated 
that the Human Services stijdents were highly socially or^^nted 
(Table 2)/ Basi<:ally,. these students prefer a socially ^£^iented' 
-environment and would tenh^fo achieve' in a social climatfe. In- 
dividual profiles varied, ^iDUt it is safe to say that Hij^iran Services 
students- in. ^leneral tended ^to show a lower level of vocational 
maturity * thai) did similar students in Business Administration 
1|fl|fonology\ i.-'e., Busiaess ^Administration students tended .to .-have 
flatted profiles indicafin<^ a more clearly develdped career pattern* 
On the other hand, profiles of Human Service's 'students indicated , / 
a clearly defined . social p^tter^ but other str;ong pattern's were 
«also^ pre&e-^. t v/nith indicated varied int;erests and unclear occupa- 
tiVial orefere'ices. 

Since it had been determined, that Huxna^n Services students 
preferred a social climate, it was decided that for prescription 
purposes, information concerning the classroom climate es'tablished 
by an Individual teacher would> be^ helpful . Therefore; * the VPI .was 
administered to teachers \^iho instructe,d Human Services students. 
C9mparative results indicated that although tea<:hing -was classified 
as a social rvccupation, teachers on the average tended to be more 
intellectual knd less sbcial, than first year human .services students, 
Intere^tipi;:!;ly , second year human* services students tended to more 
closely' rcsembli^ their teachers in terms of occupational ^interests 
than did fir^t: vear' etudents . 



It is apparent that successful second year human services 

stud-ents resemble their teachers in terms of occupational interests 

than fir^t voar human .services students. 
-> "* • > «» * 

T^or prescriptive' purposes, , individual student VPI profiles 
were" us^c!'. aloil;:' with other data diagnose learning^diff iculty 
and to prepare an appropriate prescription consistent with the 
' Master Mndel described in Figure M-. Project personnel found the^ 
. VPI to be a useful prcsc;ription tool from the standpoint of identi- 
fying- an instructional approach consistent with the student's per- 
sonality and interest. , ' . ^ ' , - 

' Indioa t.ions u'cro that a new role for counselors will bo 
. recfuircd for the iiplt^mentation of individual competency-based 

instruction. The Qommunity College uill need to devclbp diagnostic 
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' 1^ • 

ceaters on 'each Campus 'pnd be staffed with diagnostic specialists 
(not 'to be confused, with psychologists in type) ♦who can coordinate 
efforts of counseling and instructional personnel. s 

Vocational Opinion Index 

In* addition to socio-economic and occupational interest data,, 
job readiness information was obtained from human, services and 
business administration students. The Vocational" Opinion Index 
(VOI). was used to'collect data which defined an individual's 
attitudes > perception and mitivation as they relate to his ability 
to obtain and maintain a job. The VOI assessed three psychological 
dimensions: (1) attraction to work; (2) losses associated with 
obtainihg' and maintaining a job, and (3) barriers to eniployment. 

It is apparent from the three (3) psychological deminsions 
cited above that diagnostic data from the VOI were extremely useful 
in the preparation of prescriptions 'for those students who were 
having difficulty in meeting a, specific lack' of competerley in the 
interviewing and counseling course. 

PRESCRIPTIO:^?S 

. As previously indicated, prescriptions were prepared for 
individual students who were identified as having (^ifficulty* meeting 
course criteria^ e.g., any students in the interviewing and coun- " 
seJLing course who could not meet criteria were* proyided with an 
opportunity for , individual competency-based instruction ^based on 
'an analysis of individual dia^ostic factors. Individual pre- 
scriptions were prepared by staff members, an(5 reviewed* by '''the 
proj^t director, prior to use. 

In general, findings indicated that prescription development 
was an important process for the faculty as well as for remediation 
of individual student problems connected with meeting performance 

.criteria. These findings tend to 'support Kim^5 (1971) earlier ; 

'findings concerning the prescriptive approach to mastery. 
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IV 

CONCLUSIONS ANT) RECOMMENDATIONS 

i ' . . ' ' ' 

' . CONCLUSIONS 

' \ ^ * • 

Generally, the' f ir\^iags of the study indicated • that com- • 
petency-based education' (CBE) in an operational form required- • 
an inordinant amount of staffs time » Evidence further SXiggested 
that elements in the affective domain hold the key to accurate 
diagnosis of individual learning problems as well as to the 
developmexit of individual prescriptions. Diagnostic instruments 
designed to assess affective factors had the most utility in 
terms 'of generafiug infbrmation applicable t« the development' 
of individualized instructional programs. * 

Basi<:ally, the findings of the study implied* that human 
services students* attending Delaware Technical and Community 
College have several unique problems: (1) low self-congept; ' 
(2) numerous employment. barriers; (3) negative work perception ' 
(perceive ,work as relatively unattractive) , and (4) unrealistic 
levels of career development. Students need to be'^aii^re of ^ and 
actively cultivate a positive value system prior to entering the 
world of work.. This conclusion supports the conceptual ncrti(tn 
oS Career' Education,' which stresses the total development of an 
individual with respect to lifelong occupational inters ts ajid . 
goals , • ' • • * 

Human Services Curriculum * , . ^ 

Evidence indicated that the human services' curriculum tended 
to attract students who had a composite of educational -and career 
related problems which prevented them from obtaining jnaximum % 
instructional program berf%fits. Data from the'VOI indicated, that 
many students held work to be af little value and tliat many 
barriers to *work existed for .them. These barriers were either 
real or imaginary: however, in any case attitudinal results w^re 
the same. " . . . i 

It is obvious that i^iese students have needs that are not* * 
being met elsewhere by the College; therefore', special consider- 
ation must be afforded to them hot jin the cognitive academic ' 
sense but rather through reinforcement and ejcp crimen tally strengtii- 
ening their self-concepts, vocational maturity, work values and 
other affective characteristics necessary for career growth. 

Competency-Rased Curricula ' • , ' 

' Individual competency-based curricula- development efforts, 
focusing on only the* cognitive and psychomotor domains Will not be 
successful in the context of a community college with an open 
admissions policy.^ Evidence strongly suggests that a new intQrr.* 
face between^* student services and instructional services ne6d^ to 
bo developed for the purpose of afescs^ing sirudent, characteristics 



"in the affective domain. Currently, instructional personnel , 
have virtually no information 'concerning'a student's motivational 
hierarchy Unless this' information becomes available, competency- 
based individualized instn^ction cannot become a positfiye reality. 

In addition to affective information concerning student 
characteristics^ another aspect of th^. same problen^ was the ' *^ 
idetitif ication^and collection of affective skills required for 
successful employment in one or more hunVan service ^ob. categories. 

Operational qn^ite video-taping of specific human services 
jobs proved to be a very effective me^thod for obtaixiing'task - 
analysis data conberning Required affective skills, yThese tapes 

^ also were valuable to students who^'Iwere having difficulty in 
meeting specific performance criteria for the int-^rviewing and 

I counseling course. It must be concluded that the d^elopment of 
corfrpetencies in the affective skills area depended *on the degree 
to which *'proficieht criteria'' are identified and operationally 
defined in behavioral terms, ' * •* 

It' is apparent that regardless of the technological are^, 
students must be aware of themselves and aware of . their 'feelings 
toward work. The notion of - "copabllity " — the^ ability to ^de^I 
with the sodial ancj • econorfiic forces which impact their Lives;an(J 
. their owl adult roles, is an entirely important concept for . 
students in terms of their pl?esent and future interaction in thp 
'^Vorld of Work''. Instructional systems focus ing;-solely on'cog-,^ 
nitive and psychomotor dobains will not be viable models fpr fu^. 
tp?e*growth and expansion of competency-based education. Any 
future systems approach to curricula development must clearly 
.focus QB the interfaces among the three' dotnains . ( * , . 

• ; . RECOMMEmxIOXS - \ " . 

In view of the findings and conclusions of th^ study, the 
following recommendations al^o^ suggested for fui?ther research and' 
fpr education: ^ ' . ; * ' / 

*. - * 

For Further Research ^ ' , ' ' \ ^ 

1. It/ is reconimended that this study be replicated ^ • 
using anothq? population in^ a different geographic 
, ^ J ocation. / ' ^ . 

2: Existing data or similar .data from anothei? population 
should be analyzed by multiple .regression techniques 
to det examine the contributions of predictjor variables 
such as griajies\;^ vocational maturity, job |sdtisf action 
and employer ratings. ' ' ' | . . \ 

37; Additional gtudies shoulcl be designed to| validate 
cx^isting data Qoncerninc; the inteb^tive? |iature:^f 
^various institutional variaI>los idehtif ie<^ in the\^ 
interactive research ^ model , \ 
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For Community College ' ^ - , . ^ * 

1. : Educa-Uiorj Administrative Personnel and \Curriculum • 

planners must recognize the nee4 for inclusion of 
experience designed to develop* the affective* 

characteristics of aJLl^- students'*^ Coui?ses of study ' • 
i - , should* Be-designed tK>' accgmodat^. students, wi.th . > 

various learning ^tyt^es, work v-alue^, career ^ ; 

interests and levels df>ocationSr maturity. ' ^ • ' 

' - , - <t • , 

2. It is evident* that for many students tbe environ- i. 

mental press of College is' Inconsistent with thfeir * • 
• -personalities and Inlferests. 'Competency-based ^ 

education requires instructional •fleslgiis' which * 
create an envif^onmental pr^ss jconsistent. with, \ • 

- * individual student needs, i*e., if A stuflent has a , . ' 

• * ^ * cltearly de:^tied interest in a socially.* oriented ' , \ 

occupation,' it is likely that he i}s t|ie product . * 
of a socially "dominant environment; therefore, t ^ 
responds in a positive way to instructional *GeSigns 
which are ^cially oriented and '.con(^u6'ted by a • 
'teacTier possessing a similar set- of social character- 
dstics . ^ ° ^ ' ' \ • • • . . 

3^ The -results of the study indicated that human 

services students seemed to be attracted to th^ 
*^ ' currficulum in order to, '/find " |:hemselves, .Actually,- 

threse students are exploring career opportunities 
^ ^as we^ll a6 -filling individual needs related to the- * 
development bf self concepts. Career education^ 
needs af. students could more adequately be provided 
• for by the development of a Career Clinic on the 

same campus designed ^o afford students an opportuni'ty 

for peer counseling, interviews with industrial 

and business leaders and synthesized, • simulated^, work ' 

experience. 

14. Several speqific recommendations based on data from ' 
this' study, and 'directly related to the implementation 
of iadivi(;ualized competency-based educatiqn are 

. . liste'd b^low: ' ' y / 

a. -The working relationship bet\ceeij ^ > . 
^ ^ . ' ^ ^student services and in&truetional 
services fSi^t be reevaluated in 
^ . . terms .^of ^n'ew di^marVJs being- |>lace^ 

; * ' on the C611ege. to serve-' stiident-s ' ' 
* ^-^ ■ with .a.jvide Variejty of needs. ' ' ' * 

; ^ ^ b. A.jdiagnostic? center staffed with 

♦ . . • . i\ ' diagnostic and learning specialists ^' 
<; . ^ iTTUs't- be <dev;^loped to- support in- 
structional service personnel. ' 




i/ 



'Admifustra:^lonally/ the* Cenirer 
must •functa6n tender the ^Dean of 
'Instru(rfioh and not be coatrolled ^ . 
^•by the' student. ^-services .division. T * ' 

^ A. *corftei>t analysis of. af fG<?triv? 

'fills' must be obtained ^tlirbugh • ' 
tksjo analyses just as skills- in the ^ ' 
GOgni^feWG arid psychomotor domains are ' 
cleri VGa1>5^ the process, of job analysis. 
The iiTip^3?^ai%qe of t^ese 'processes 
canriot be* ovefesmphasized'^with respect 
to . the^validity of instmct'ional , 
content' in relationship, to. actual .job' 
requirements , - • . 

V 

If competency-based education is to, 
become- a- realil^^, ^n .intensive* in- 
service .traihin^ program must be ^ 
'designed through facuity and admini- 
strati,on cooperation, . This -program 

. must -includTe on-campus'specialists - ' 
j:o ^prpyide "immediate feedback**for 

• instructional i5ersoonel. Additionally, 

.Support courses offered by nearby' .* ' 
institutions of higjiei!' education kre''- 

, extremely j^ecessaty for successful 
^nservice program development. 



/ 
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'Telephon^ # : ; 



Name and posi.tion of '^<3;ehcy representative .completfng s ^ urvey forrn ^; 

I . Tres^nt Use of Staff : ' ' . , > 

Db* you'ijresently employ ^erspns with .less than a^ ^ year colle 
degree to work witHxP^^B-le who. are having problems? 

Yes V No , , \ ' . • 

' -*Tr ^ 

■ If yes : . ■ . / . ' 

• '\ \ ' 

a. 'How manyf ' ^ • , / ^ ^ 

h. IVhat tasks do they perform? 

\ (attach additional sheet if necfessary) 
► ' ' • #1, 

c. What are the job qjial^if ioations/requir^ments? 
(attach additional sheet if necessary) 

(p leaser enclose job description/s) 'V ' ^ 

d. Whatsis the salary ,raYige?/ ^ . • - 

e; Da you have any present job openings for persons 'with 
less thar\ a 4 year college degree to work with people 
who are having problems? 



HcAV many? <? 

♦ 

What tasks are. expected to be performed? 
^(attach additional sheet if necessary) 

What are* the job qual if icat^ions/requirements? 
(attach addi tional' sheet if necessary; please 
enclose job description) 
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* \ , . ;\^at-ds the vSaiary ange?. \; 
* ' If Nd ^ .briefly state 'why ndl:: 



II • Plang' for \}s.e of ^ta£f' During the Next T-r 3 Years : v . . 



*Do you 'anticipate^ employing persofis with le^s tftan^^a "M- year 
-Qprllege degree ^fo work with people \whOvarfe >h.aving problems 
, within -the' next 1 -'3 year^? . YES * c NQ' ^ :v\ 

' - If Ye's" : . . . ^ ; . • • ^ \^^\ . 

*a. Briefly, what biptks 'nfeed^ to be dealt witH before 

the ^positions become a\reality (e.g. funding, etc.')' 



b. /how many ofXiheae -jobs do^you ''anticipate, opening up. 
durin^fhis' tl^e period? • 

c. r t^hat tasl^do you xanticipate- these people will be 
Expected' ta\perform?. ' . * • 
(attach additional sh^et' if necessary) ' 



\ 



d. What do you anticipate the job qualifications/require- \ 
ments will be? (attach^additional sheet 'if necessary; 
please enclose job description if developed) 



e. ^What do you anticipate the sala^ry range will be? 
If No , briefly state why not: ' \^ 



III. Is yQur agency /facility/resource able and 'willing to provide 
- a practicum (field) placement for a human services ^tudent? 

, YES 



V — 



NO 



. We would' like to have 'further informarion* 



ERIC 



IV. Is there a member of your ^agency /facility resource who \yould' ^ 
* be willing to serve in an advisory capacity ibr this tji^rr^culum^V 
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V 




If yes, name : 
title ; 

If. no, briefly statg reason: 



We would like to have^more information concerning the human 
services curriculum: ' - ' , ' 



YES 



A NO* 



/ 
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overviettof human services survey 



"315 survey forms v^^ere sent. Attached is a complete list of 
those^to whom surveys were^sent accordir^ to 'rough categories 
of service. - . 

or" the 315,^ 3 were rett/rned "nioved-:-not f orwardable^^-^move'd, 
left no address". " Of fhe remaining 312, resources or 24-%. 
responded to the survey. Attached is a complete list of 
respondents . 

Analysis of the responses to Sec^tions I and II of the survey* 
are not yet completed. 

Practicum (Section III) 

5 or 7% of the respondents marked "yes" to their 
readiness and willingness to provide a practicum ♦ 
/experience. ^ ■ * . 

26 or 35% of =the respondents marked "yes" to 
their Readiness and willingness to provide a 
practicum experience and that they desired ' 
additional information about the pracj:icum. 

21 or 28% of the resources which resp'onded marked 
that they desired only information about the 
practicum. 



^2% 



8 or 11% Qi 
"01 




e responses were classified as 




m or 19% of the pe^ondents did not 'respond to 
this question. 

/ 

A complete listing of these responses is attached.' " 

Advisory Capacity (Section IV) ^ 

28 01^ ^8% of the respondents identified 1 or more 
individuals who theV would like to serve ,in an 
advisory capacity* , , ^ ' 



6 or 8% of the 'respondents gave qualified responses 
to this question." 

<+0 or of the respondents did not respond to this 
question. 




A coinplete listing of these responses is attached. 



SURVEY RETURNS' 



Moved Not Forwardable Spanisli-JiT^ormatioB, fionstdr&ation 

2) Delawai?e Adolescent Program- 
Left No Address-y^^^ JotnCo^^s ^I^e^iden-tial Center 



Moved 



RESPONDENTS 



1) 



2) 



Executive Director 
Opportunity Center 
30 3Q Bowers £treet 
Wilmington, Delaware 19899 



1. 



Dorothy Caille, A.C.S'.W.*'' - ' 

Director of Social" Service^ 
Albert Tini, D.O./ Medical Directot^ 
Riverside Hospital , -^"""^^ ^ 

Lea Blvd. and Frank lip- Place / 4 
Wilmington, Delaviaar^9802 
764-.5120 



3) ^John Holden, Pastor . , / 

' Harrison; Street United Methodist Church 
. Seventh and Harrison S^tfJ^-^et ^ 

Wilmington, Delaware • 

654-5541 ' ^ , ^ 

4) Norma H^ndloff, Executive director 
DARC 

Central YMCA 

Wilmington, Delaware 19801 
571-3435 ' ^ 



5) Emily P. Bissell Hospital.. 
3000' Newport Gap "Hke 
WilmiTigton^ Delaware 
998-2223 ^ 



6) Earl J. Smitiv, PriTicipal 
h: C. Co-nrad High School 
Woddorest 

W i Imitt^^ on, De lawa r e 





Sp^ial Services 



George H. Timsman, Jrs, 
Superimrendent 

The Elizabeth w7 Murphey School— 
14 Kings* ji^hway . _ . ' — 
^over^ ][)elaware^l99Tjr" 
731^-2625 ^'^ ^ 

9) Priscillal^. Keller, M.D. 

Terry CThildreTt's Psychiatric Center 
'duPo nf Highway ^ 
New Castle, Delaware ^ 
421-6695 T r 



/ 



10)- Ms. Doreen (T. KirklaTid, Exec. Director 
Girls Club of Wilmington, Delaware, Irtc, 
^ i019- 5trown Street ^ 

Wilmington, Delaware 19805 
656-1697 



11) 



12) 



Leon E. Petts?,' Director 
Alcoholism Services 
bivisioii of Mental Healthr^'^' 
Bantoti Building 
3000 Ne\NTport Gaj^-Pike 
WilmingtorVj- De'^a^^rare 19808 
998-048 3 • 

William T. Wiest, Exec. Director" 
Delaware Association for Retarded Children, Inc. 
Box 1896 : ' . ^ 
Wilmingti>Ti, Delaware" 19,899 
7611-2662 • ; 



,13) Jame's L.' Hill, Frincip^al 
Fv ]>. Stubbs School 
.llt-b and pine Streets \ 
WilmiTigton, Delaware > 
_^2^-7351 ' ; ' , 

W) 'Ms. Janice L. Lingan, Regional Adm, 
' -^.New Castle CouT)ty 
. ^Division of Soq^al Services^* 

'28th & 'O'latcher Stl^eets 
* ''Wilmington, Delaware 19899 
* ' '762-6860'^ 



> 
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1^, Alexis I.,duPont School^District 
Greenville^ Delaware- 
658-806$ ' ' ' ^ 

« 

X6) , "Michael A: Toht, Sen. Sjprv. Super.. 
New Castle County Department of' 

Parks &' Recreation 
Recreation Division - * 
^ 3300 Faulkland Rpad, 

lii-toiington, Delaware 19808 ' 
/ 998-0120; '998-0121 • 

17) Robert C> Hawkins, Principal ^ 
Wallace Wallin School . 

New Castle Gunning Bedford Schobl.Dist 
322"Lf'8t|2 . . ' 

^ * / ' " ' 

18) Armand L. Freas, Principal 
Delcastle Technical High School 

^ 1^17 /fjewport Road 
Wilmington, Delaware 1980^^ 

999-79911 

/ 

/ 

19) Laiirence Hopp, ^upt.* 'of ' Schools 
DeLaWarr School District > 
Chore ^venue, Garfield Park 
New Castle, Delaware 19720 
•658-8050 

20) Linden H^ill Elementary School 
3^13 Skyline Drive 

Wilnvington, ,J)elaware 19808 ' . ^ 
998-1271, Ext., 30 - 

21) Walter Kabis, Principal 
— Charles? W. Bush , School 

Alfred' I., duPont -5peQ. ^School Dist.^ 

l^hitby Drive, Sharp ley ' 

Wilmington^ Del&ware 19803 
Lt78-5'000 ^ 

22) ' Pat Cieszynski - Group Home Counselor 

Ann Figura - Chief of Group Homes . 
Division of Juvenile Correctioas- 
1612 Sycamore Street 
Wilmington, Delaware '-^T^ 
'655-9217 



; • ' • '.^ ~ 23) Samuel Lewis, J>ninclpal 
\ , Highlands Community School 

2100 Giipin Averfue^ 
* • Wilmington, Delaware - ^ 

' w^V ' t^2^7M«7 

' ^ 24) • Mrs. Linda 0. "McGuire^ AdnuHT^Interh 

j^>.^-'.; ' John G. Leach Schoot ' 

' ' Landers^-l^arvG" * • ' 

New Castile, Delaware. * ' 
658-8050, Ext. 209 



25) Gary L. Wirt, Director 

Herman J. 'Bennett HalfrWay House 
911 North franklin Street 
Wilmington, Delaware 
5^71-3220^ • ^• 

26) .W- L', Hunsingery Principal 
Richardson Park*; Jr. 'High School 
Idella, Avenue ' ^ 
Wilmington, Delaware 1980^^ 

^99lf«lI|Lflf ... 

27) T- Edwin Conrad, Principal 
Stanton School District 
Stanton Jr. Higli School 
1800 Li?iestone Road 
Wilmington, Delaware 1980M- 
998^71 ' ' * . 

28) Mi!^. Jack H.'Vinokur, Director of / 
Special Programs ^ 

Mt. Pleasant School District 
Washington Stree^tJ: Ext. & Marsh R6ad 
Wilmington, Delaware 19809 
762-6110^ 

29) "^ohn C* Carney, Director- 

Dept, Child IDevelopment^' Guidance ^ 
Programs for ExecT-^-Chi^dren 
Wilmington Public Schools 
It^OO Washington Street 
Wilmington, -Delaware ^29-7405 

30) Francis J. Herron, Supervisor* ■ 
Work Education Release " 

38 Todds Lane 
. Wilmington, Delaware 76'1-1225 



FRir— 
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31) John ^ E . Xurran , • Chairman 
_ Counseling Staff 

r *Brandywine High School ' 

14-00 Foulk\Road - . 
• Wilmington, Delaware 1980 3 ^ " \, 

t^78-5000; Ext. 251, 2,^3 ^ ^ - 

32) . D. 'Hugh Ferguson, Principal'* 

CentraT Middle School ' 
Academy Street 
Newark-, Delaware 19 711 
731-2115 

33) Donald Davis, Assistant Superintendent 
for Treatment 

Delaware* Correctional Center 
Division of 'Adult Corrections 
P. 0. Box 50tl . ^ * . 

Smyrna, Delaware 
653-^9^261 
• * * 

34-) Dr. John Auletto, .Director 
Student Services 
Newark School District 
' 83 East Main Street 
• » Newark, Delaware 19711 
731-2232 . ; 

35) Forwood Junior Hilgh School 
2000'Westminster Drive ^ 
Wilmington, Delaware 19810 
478-5000 

36) City of ^Gwark, Dept. of H.S. 
P. 0. Box ''390 

Newark, Delaware 19711 , ^ 
368-2581, Ext. 39 - 

37) Kenaeth l\[.'Kern, II 

Kent General Hospital^Inc* 
6^^1-0 South State Street 
Dover, Delaware 19J90I 
734-4701 

38) Jack D. GrayKea'lr^ Principal 
William Penn^Iigh School 

. ^ Basin Road 

New* Castle, Delaware 
-328-6271 
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'39) Mrs. Margaret d Milne, ACSW ' 
^ ' . Psychiatric Social Serv. Dir. • " 

Delaware State Hospital 
. New castle, Delaware 19720 

421-6011 

40) George A. Reddish, Training Officer 
Division of Adult Corrections 

0, Box 343 
Smyrna, Delaware ^ 
678^40 

41) Leon R. Witt, Director 
Service to Military^Faniilies * * 
American Red Cross ' 

Delaware Chapter ~ . 

910 Gilpin Avenue * • 

Box 831 
. Wilmington, Delaware 19899 
^ 655-3341 

42) Child Diagnostic and Devel. Clinic 
of the Alfred I. duPont Institute 
P. 0. Bp^69 ' > * * 

• Wilmington! De.laware 19899 
571-1000 

\ 

43^ Mrs. Dianne Nichols^ Execi. Director 
Newark Day Nursery Assoc., Inc. 
292 W, Main Street 
Newark, Delaware 19711 - • ' 
/ .731-4925 ^ y 

44> Henry M; Brader, Principal * 

West Park Place Elementary School - 
19 3 West Park Place 
Newark, Delaware 19711 

• 731^2177 

Louis A. Masci 
Stal^e WIN Coordinator 
Division of Employment Service. 
Work Incentive Program 
205 W. 14th Street 
Wilmington, Delaware 19801 
571-2912 '\ 

46) Divis-ion of Juvenile' Corrections 



M-7) . Michael' .Simmons ^ Principal ' 
: - ^ Krebs Jr. High 

^-234 -N. James Street - 

Newport Delaware 1980M- 

998-01122 ^ . . 



M-8) Msgr, Tht}mas'j, R^e, Exec. Dir. 

^-CathdiiqSocial Servx^ces 
^.1_1200 N/^r^Dom Street^^ 

l^iHiogton, Dela^^are ^ ^ ' 

655-962if 

49) l^iiliam B. Merril, Directol 

Divis^^tn of Drug Abuse ' Control 
3000 Newpt^ Gap Pike 

^' ^ Wilmington, , Deiaware.J9808 
998-0529 



50) 



51) 



Gertrude H. Joluirare, Exbc^ Director 
Newark Senior Center, Inc. . 
300 E. Main Street - 
Newark,: Ilelaware 19 711 
737^5747 ' * ,r 

Robert H. 'Cooper, Director 

Chidrens Home, Inc. . ^ 

2901 Green Street - 

Claymont, Delaware 19703 ,^ 

798-0601 



52) Harmon R. Carey, Executive Director 
Assoc. of Greater Wilm. Neighborhood 
^denters. Inc. 

^ 103 W. 7th Sti-eet * ' ^ f 

• Wilmington, Delaware 19801 
654-6181 

53) ' Dale Gravett, Administrative Spec, 

Resident Services , ^ 

Wilmington Housing Authority , 

300 Delaware Avenue , ^ * 

. P. Ol Box 1105 , i _ 

Wilmington, Delaware 19899" 

^ 655-7502 . \ ' 

5U) ' Beverly Barnett ^ 

Program's Staff Development Officer 
Family Court of the State of Delaware 
. P. 0. Box 1327 . , ^ ; ' 

. Wilmington, Delaware 1989>9' 
^5>l-221i| ' ' . 




X 



55) Wm>^;^ooke,\Jr.-^ -Principal 

Wilmia^onv TXelavrafe 
^^998-3314 . 



^Gterans A^mirvistr 
iBOL^irkwoqd Highway 

'Wilmin^^on, DelavJ^rfe 19805 
99^1^2511 • ' 





57) Mr, Rob erlr-l^G aver, Executive director -^x. 
Family Servicfes^ of Nortlj^rn Delaware 
809 Washington Sti?£G-^ 
Wilmington, Delaware' -J^8 01 
65tt-5303 . ^ . 



58) Emily P. Bissell Hospital 
3000 NG\^;port Gap Pike 
Wilmington, Delaware * 
994-5586 



59) Ron A\ Strawley, Chief of Aftercare Program 
division of Juvenile Correctiofts: 
' . Community Based Services^ 

922 New Road . ^ ^ 

Elsmere, Delaware 

999-0956 - ^ . ,\ 

6Q) Arthur Sv Benson, Director ,7^EmgEoyment 

' . Services Division 

Department of Labor - ^ ^ 

801 West Street ^ ^ ^ 

Wilmington, Delaware ^9899^ ' 
571-2710 ^ i \ ^ 



61) CO. Molock' Principal 

- \Mary CI. \^lliams Community^^SchoDl 
- . IPhird and Monroe ^treet^gg 
• . Wilmifrgton, 'Delawa>€ 



H2g-75U1^ 



62) Rich^d P. Gay6^^^ /Administrative Assistant 
.Sterck S^h^bl f6r\the .Hearing Impaired 
Chestnut HiO-^^^oadV^ Cherokee Drive 
Newark, DcljawarevJ-9711 ' 

-.,_^J31-230L j ^ \ ' 

63) ^^^o*^,fJ^& - Resdurce T^ Identifie^l^ - 



ERLC / 





ChSi>l^* T • Watkins , . Jr • 
Persormei Officer , 

-Departmenr^^^ Health and Social Serv, 
Division of Sbcial Ser\fices ^ 
P, 0. Box 309 

Wilmingtbnv Delaware 19899 ^ 
762-586^0 X - ^ 



65) Dr,r Owen^ Lugar \ . ^ 
Delaw^e Curative /^A^orKshop, Inc. 

' KOO Washington Street 
WilmiHgtfon, Delaware 19802 
656-2^21 . ' ^ 

66) William H. Greve 
Personnel Director 
Division of Pablic Health 
Jesse S., Cooper Building \ 
Dover, Delaware 19901 
678-U769 

67) Robert Ravelle, Administrative Chief 
Model Cities Program 
511 W. 8th Street 
Wilmington^ Delaware 19801 

Division of State Service Centers 
E. P. Bissell Hospital 
.Bldg. F. > 
JSQD Newport Gap Pike 
.Delaware 

5591 ^' 




pendent 
titution 



70) 



Oliv>i?^. Casson^ Chai 
State orBeJ^ware Board 
1208 King Str^e-t^J 
Wilmington, Delaware 1980ji \ 
-9251 \* ^ ^ 



Parole 



71) Richard E ^^S^mi^zorth 

Manpower Utilization Specialist 
Vocational Rehabilitation Division 
150D Sballcross Averiiic 
Wilmington, Delaware' 
^ ^ 571-2865 . 
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72) . Bran'dywiite Springs ' School , ^ 

*2916 Jjuncan Road ^ 
.Wilmington, Delaware 19808 ' 
^994^-0958 ' J 

73) .Christiana High St^hobl 
V Salem Church Road ; 

Newark, Delaware 19711, 
7>lc:2123 \ , \ 



John Grw, Principal 
Stiipley Elementary Scjhool 
2723>^iplGy Road_/^ 
Wiimi ngt^on 5 \De lawar e 
^78-5Q00, EN^t^ 2'82 

75) ^ HaroM-I^^SpXing?&i^ 
Assistaiit^^^e^Htive ^ 
Children's B'i^ayKHoi 
701 Shipley Street^ 
Wilmin^BiK; Delaware 
655-4288 ^^^^ 




V 



VEY RE^LTS 



Huma-i Service Reso 
.Practicum -(Field) Plac 



Le and Willing td' Proyide. A,.. 
^For A Hiunen Services Student; 



A, 



r 




YES 

2. 
3. 




Terry- Children's Psyehiatru 
Fonv^^od Jr. High School 
Amerlt^a,! Red Cross 
Brandy^ne Springs School 
Divisiornbf Juvenile, Corrections- 
Based Services 



•X}ommt 



yES 
abo 
1. 
2.. 

3. 

6. 
7. 

8... 



9, 
10. 

11. 

12. 
13, 
14, 
IS. 
16, 
17. 
18, 
in, 
2a, 
21, 
22, 
23, 

2S. 
26, 



jand would also l^e a^itional information 
ut* the practicum: "* 

Wilmington* Public Schools . 

Mt. -pleasant*' School District--if study of. 

curriculum meets approval 
'Richardson Park School . ' ' ' 

Divisirm of ^iuvenile Corrections — G'roup Homes 

C^a^les*•^W. Bush School 

DeLaWarr School District' 

Wallace- Wallin Soffool — if it would -help njeet a 
"part^icular" need of the school 
New Castle County Department of Parks and 
Recreation-- "a broadly based practicum of which. 
i.ntervi'ewin<:j5, home visits Nwould be^a snlall part". 
Alcoholic Services — Division of Mental Health ^ 
,S.t^ntoii..School , District--if no fees or salary are 
required - * ^ ' ^ ^ 

Emily Bissell Hospital 
Opportunity Center 
Central Middle School 

City of MG\N?ark; Department of'iluman Services 
William Penn Higli School 
Division of Drug Abuse ^ 
Catholic Social Services ^ - . ' 

Riverside Hospital 

DivisiorV of Adult Corrections ^ 
Division of Juvenile Cprrections 
^Family Court of the.Stat.G of Delaware . 
Richoy F.lemontary Schoot ^Teacher-aide) ' 
Wilminf;N'vn Hous^incr Authority . 
Division of State^ Service Centers^ ^ 
WomoTi ^ s Correctional. Institution " - 

Stergk School fpr tjie Hearing Impaired 



Request More Information •Rq: 
1. Alexis 1... dtiPont' Scho^)l 

F- D. Stubbs School ^ 
^. Girls C]ub 

Murphey School 



^ Prnctioum 
Dis.triot 



ERIC 
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Survey Results 



Request More Information (Continued) ' . 

5. Conrad High School 

&• Harrison Street United Methodist Church 

I 7. Brandywine High School 

8. Newark School District t 

' 9. Kent General Hospital . 

10. Newark Senior Center , ^ 

11. Child Diagnostic and* Development Center \ 

12. Veteran's Administration Hospital ' ' ^ " \ 

13. Emily Bissell Hospital 
IM-. Division of Social Services 
15* Delaware Curative Workshop 

^ 16. Division of PiolDlic Health 

* 17 . Division, of Vocational'^^ehabilitation 

18. Shipley Eleipentary School 

^ 19. Children's Beach House 

20. Christiana High School 

21. Un- named response ^ 

'D. Other ^ - . 

1. Stanton Jr. High School — not-v/lthin principal's 
jurisdiction of decision 

2. " Bennett tHalf -Way *House--passibly interested-- 
would lika. more information - ? 

** 3. John G. L^ach School — possibly interested- -would 
like more^^nformation ^ • ' 

Highland^ "tomrnunity School--decision would need 
to be made at 'a higher^ level 

5. Linden Hill Elementary School — contact district 
office * * ♦ 

6. Division of Social Services — only if additional 
^. supervisory 'personnel are granted to the county 

opera:(rioas unit ' ^ , * " 

7. Delaware State Hospital — ^'Oiir facility does provide 
a pi;;acticujn fi?ld p^lacement for. University of - • 
Delaware students in their Junior or Senior years\ 
.We have accepted very mature and exceptionally\ ' 
academically high students during the IxTinterim \ 

" xPi^og^'^n^s of a few high schools. TJiis has to.be 

very darefully planned in advance as' oui> pro- y**- ! 
fesslorijally qualified staff ; are already burdene,d ' \ 
^ with higli caseloads and varying responsibilities. \ 
^This would have to be approved by the Administratiqn 
after all information has bl^en^^presented." 

\ 8. Deiawat^e Correctional >Center-- "Wc have-j8al<en fieTd 

placemefits in the past for 6 week plj^dds from the 
University of Delaware as* part of thexi! field pla6e-* 
ment section of .their ^^t?lminal Justice. Program. We 
would do the same with any ather students. One ^ote 
of caution— we have no M.S.W. pbople here and some 
programs require this^^^ ^ * ^ ' 




Survey Results 

i 

' i 

* ^ • 

IV. Is there a Member of your agency /faciltiy/resource who 
would' be willing to serve in an advisory capacity for 
this curriculum? * * 

A* Yes : ^ 

1. Willard L. Hunsinger, Principal, Richardson Park 
Jr. High School 

2. Walter Kabis, Principal, Charles W. Bush Sehdol ' 

3. .Mrs. Joy Jones, Psychologist, Dr. ^ Ann Houseman, 
• Reading Specialist and Teacher Educator 

4. * Joseph Allmond, Admini^rative Assistant, 
^ AlTcoholic? aervices--Di^^sion of Mentdl Health 

5. Mrs. Kaj^hleen Rerling, Director of the Mary C. 
'Denpi^n Gp?^ Cluh 

6. &fnice deNagy^ Supervisor SpecpLal Services,, Stanton 
School Distp*ct , . ' * 

7. Mr. CharJ^jes ^jfhompson^ 'Driector Social Services, 
' Emil^rgjLssell Hospital, 

8-. Jlobert Lenno^, Program/Job Development Coordinator 
9^. Francis J. H^rron, Supervisor Work' Education Releai 
Center ^ 
10. John^F. Curr]eny Chairnfan Counseling Staff, ' . 
- . .'"'^ Brandywine High School 

-^11. Leslie Morrill/Gregory Baldwin^ Special Resource 
/Teaclijers, Central Mid^4;e Schools 
12. Eix^ne Wanki Visiting T^^her^ Newark School 
^-^istrict f 1 ' • ' ' \ 

David B. Fij^zgeraid III, Director of Human Ser- 
vices, Nev?^rk, Dela^vare \ 
1M-. Mr* Dale Bunting, ACSW, Psychiatric Social Work 
Supervisor; Delawar^ State Hospital 

15. William D.jDavis, MsTnagement Analyst, Division of 
Drug 'Abuse] ' 

16. Ms. MargareJ^-Mage^ Chief, /F^amily Services, 
Catholic /Social -^Seryices / 

17. Albert Tini, D*.0*, Medical Director, Riverside 
' * ^- Hospital - - '* \ 

18. ^''Fred A. Stonesifer,' IPh.D., Chief Psychologist, 
Child Diagnostic' "anO. Development Center 

19. George A. Reddish^ Training Officer, Division of 
Adult Corrections . . ' 

20. Leon R. Witt, Director, Smf; ^Afnerican Red CrQ6§ 

21. ' Frederick S. Kes'sler, State "Development Officer,,,, 
Division of Juvenile Corrections , ' 

22. Elwood Roberts, ACSW^, Chief; Social Work Service^ 
V.A. Hospital . ' / , ' 

23. .Mrs. Jot^Cphino. Flnnell, State Development Of ficer. 
Division of Social Services 
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Sui^vey Results 



A. Yfes (Continued) 

24, Nliss Rose Zappa^a, Assistant to the Executive 
Director, Delaware Curative Workshop, Inc. 

25, Mr. Richard Vehslage, Medical Social Work 
- • Consultant Chief, Division of Public Health, 

"Dr. Evelyn Orton, Sussex County .Health Unit, 
currently a hiember of the Curriculum Advisory* ' ^ 
Committee' for tfie Human Services Associate 
Program" 

26, Dorothy Deputy, School Nurse and Chairman Child 
Study Team, Shipley Elementary School 

27". Dr. James C&mpbell, Associate Principals - 
Christiana High Schdol ' 

28. Marie Weil, Deputy Director for^ Special Program, 
Dale Gravett, Administrative Spe.cialist II,'* 
Wilmington Hoasing Authority 

^ B. Other 

^]^. Correctional Center--contact Paul Keve 
2\ Roy K. Holcomb, Director., Sterck School for 'the 

Hearing Impaired (if time is available) 
3. Vocational Rehabilitation Divisi6n--"Possibly . 

Please provide additional information and I 

shall contact several possible people," 
^. Gary L. Wirt, Directors'" Herman J. Bennett, 

Half-W$y House, "Possibly" 

5. Priscilla A. Keeler, M.D,'^ Director, Terry ^ 
^ Children's Psychiatric Center — "If time permits" 

6. John Holden^ Pastor, Harrison Street Methodist 
Churcb-- "Possibly" 

V.' We would tq have more information concerning the Human 

Services Curriculum: ^ 

1. Wilmington Public School System 

2. wMt. Pleasatit School District " ' 

3. Richard6on Park Jr. High School 

4. John Leach Schc/ol - ^ 

5. Highlat>ds Community. School, 

6. Division of -Juvertile, Correctio^ns--Group Homes 

7. Charles W.,Bush School . 
,8. DeLaWarr School District 

9i Delcastl^ >TechnicariJigh School 

10 . Wallace 

11. New Castlo-^County Department of Parks and Recreation 
(for d^stribvition to staff) 

12. Alexis I.. duPont School District 
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Survey Results 



V. (Qdntiimed) - , ■ 

;13. F. D. Stubbs Sotlgol 

111. Alcoholic Services-Division of Mental Health 

. 15. Girls Club ^ ^ * 

15. Terry Children's Psychiatric Center 

17. Murphy School 

18. S.tanton School District 

19. Conrad High School 

20. Bissell Hospital 

21. Harrison Street Methodist Church 

22. Opportunity Center. 

23. V/ork Education Release Center 
• 2ft. Brandytvine High School 

25. Central Middle School 

26. \'ewark School District 

27. City of Newark — Department o^ Human Services 

28. Kent General Hospital , 

29. William Penn Hi^ School" 

30. Association of Greater Wilmington Neighborhood 
Centers, Inc» 

31. Newark Senior Center, Inc. , . * 

32. Children's Home, Inc. 

33. Division of Drug Abuse. 
3i|. Catholic Social Serv'ices 

35. Krebs Jr. High School 

36. Division of Adult Corrections 

37. Riverside Hospital 

38. Child' Diagnostic and Development Center 
.3^. American Red Cross^ 

UO. Division of Juvenile Connections 

Ul. Division of Employment Services 

U2. Family Court of the State of Delaware 

U3. V.A. Hospital • . • 

Emily Bissell' Hospital - 

H5. Rlchey Elementary School 

U6. Wilmirvgton' Housing Authority . ^ 

; ^1-7. Delaware Curative Workshop 

'U8. Divisioa of Public Health 

U9.. Division of State Service Centers 

50. Women's Correctional Institution 

51. VocatioTial Rehabilitation Division 

52. Shipley Elementary School 
53 ♦ *Chi'ldren's B^ach House 
5t|-. Christiana High School 

55. Stcrck School for the Hearing Impaired 

56. Dcp'^rtment of Labor 

57. Delaware S'tate Hospital •" 

58. Vameless Return 



APPENDIX "B" 



. PURPOSE'OF gERVICES TECHNOLQGY ^ • 

1. It is the expressed purpofse of the Human' Seryice curricuh^ 
to provide t\vo.year acadejnic training program for the 
citizens of the State of Delaware in the field (Human 

5^^.Services)' with a built in exit for academic certification 
***upon completion of one ear (45 approved apademic credits) . 

2. To de\?elop an academic training program/ \\/hich \vil^l prepare 
students to transfer to an accredited" four year institution 
in the fields of Human Services of Social Work. 



MISSION OF HUMAN SERVICES TECHNOLOGY . . 

1* To train t^.N/o year persons who meet established qualifications 
^for a txyo year associate of sciences degree in Hioman Services < 

2^ To structure a t\v^o yeai^ competency-based training program 
geared to 'the successful attainment of' Human Services re- 
lated skills/ . " s ^ ' 

3^ To* prepare Human Service graduates for placement'^in appro- 
priate meaningful .employment. ^ 

^ GOlL OF IfUMAN "SERVICES TECHNOLOGY " > ^ 

We^elievG that the Human Services Associate should be k person 
of existential posture, 'who feels a positive responsibility 
to mankind, and Vho as,sumes a helping egalitarian ^attitude in 
his efforts to act as j^n ad-^^ocate for human rights and human 
welfare. ^, * 




: BIARACTER OF GEX^EKAL/ STUDENT POPULATION 

L. Recent high school graduate^ (or *<^quivalent)^ with an expressed 
interest or preference fpr Human Services . 

2. M-^ture^ persons seeking a second career who'^h^ve identified 
i^ecd to make a more positive coritributio.n to society^ 

Perisons presently in the field of Human Services', who wish 
to pbtain academic certification and/or upgrade their poteiftial 
Human Seryiccs ^^;^^rk skills* 

Special Note: 

Because of *fhe inaii^^ral status of Human S'ervices training programs 
nationwide, it may be necessary to speak to issues related to 
what a Human Services student shofild not 'be. 




4 



1* A Hjoman SerVices student should riot be one '"who believes J 
that the program 'ref)resents eSfey" courses with a minimum 
of wprk for a maximum of -credit. 

.2r A Humaa Services student should not be one who Is generally 
seeking a liberal arts course of study. 



V 



«;Swift, Joan. Ifumag Service Course Program and The Community 
vCollege. American Association of Junior Colleges. Washington 1971: 
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Human •Serviees' Curriculum Objectives 
Conceptual Skills..^ . 

I. Human Behavior ^/ 

» ji * 

* A.' Principles of Child Development 

Comprehends : 

1. major principles of the development theories of 
Freud, Piagef, and Eriksdn. 

2. at a begipning level the impact of genetics and 
prebirth experience on the human infant. 

3» major aspects of physical developiflent states ^in 
childhood. 

♦ 

4. at a beginTving levelt^the impact of socio-cultura^ 
factors on development * ^ 

' , , 5. b^sic stages .0f language development; 

6. basic principles of personality development in 
preschool children. ^ 

1 sSihe of the problems, of adjustment faced by children 
^^^^^ in m^4dle childhood. - . 

B* Principles of Adolescent Development 

■"7 — \ ^ Cog^ehends: 

' ' 1. th§ concept of >adolescence_as_an-'historical and , 

— "^f^ socio-cultural phenomenon. 

2. the relationship between self-concept and physical 
development:. * < ^ ^ 

„ 2. tjie major characteristics of an emotionally healthy 

and an emotionally "disturbed adolescent. 
4.. t^he concept of morality as a developmental feature 
of adolescence*^ ^ 

5. the developmental nature of sex roles in adolescence, 
- 6. some of the differ^t influences of family life and 

^ ^ peer groups on the adolescent. 

7. some causes of alienation in adolescents and re-*. 
\) suiting behavior pattei?ns . 
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Principles of Maturity and Aging 
Comprehends: " , 

* 

1. basic principles of the life cycle concept. 

2. major 'theories of "psychosocial ptrotesses in adult- 
hood . • . ^ . f / 

3. basic, cjiTferences *in psyehosexural develoDmeat and 
behavior betl^/een men and women.. 
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C. Principles of Maturity and Aging (continued) 

4. some of the stresses* and problems caused by 
retirement. 

5. basic biological and intellectual aspects of - 
aging. 

5. at a beginning level the psychological process 
of dying. 

1 . specific developmental tasks and problems of 
the aged. ^ 

D. Principles o% Psychology 
Comprehends: — - 

— 1. basic historical faeets-^-of-^p^ychology as a 
Trehavioral science.' 

2. elementary functions of the brain and nervous 
system. - 

3. basic principles of conditioning and learning 
theoryv^^ 

basic principles of testing and measurements in 
psychology, specifically intelligence testing. 

5. major theoretical concepts of group bghaviol?-^ 

6. basicL principles of human emotion and motivation 

7. causes of conflict, frustration and stress^ and 
resulting behaviors. 

r 

E. Principles of Humanistic Psychology*-, 
\~ Comprehends: ' ^• 

O the major theoretical concepts of humanism, and 

existentialism. 
2. the relationship of motivation and' overt human 
behavior. 

_ ^ 3 . the principles of reality therapy and client- 

centered therapy.. " * \ 
the socio-cultural concept of work. 
5. the process of Identity formation. 
~ — ^ ^ - 6. the process of self-actualization. 

7. the human naed for self-transcendance and the „ 
recreatirig fikiction of human love. 

II'. Social Organization 

A.' Principles of Sociology 

Con^rehonds: 

1. the function of Sociology as a science. 

2. the process of socialization. 

3. basicj^gatterns of social interaction.^' 



A. ' Principles of Socioiogy (continued) . 

^. the meaning of culture and society. 
5. the social function of primary groups, 
concept of social stratification. 

7. the social function of organiations^. 

8. basic theories of collective behavior. 



B. 



ERLC* 



Social Troblems 
Comprehends 

1. the social function of change. 

2. ' the changing role of the family in American society.^ 

3v some of the causes of racism .and poverty in " ^ 
* American society." • ' 

4. patterns of^change in sex.roles. 

5. the social function of deviant behavior. 
5. basic causes of anti-social »fehavior: . 

7\ the" social function of aggre^^sion and violence. 
8. the principle of pa^rtialization. ^ W 




-EQonomic Organizalfion of Society 
Comprehends : 



J., the fun(!jtion of Gross Mational Product-. 

2. the circularity .and interdependence of the economic 
sec tores'. • ' • ^- 

3. "specif ic^^ynction of each economic sector. 
( ^1-. the multiplier,^and accelerator principles. 

5. at a.. beginning l^v§l the interaction of fistjal 
and monetary policy. 

6. some of the b^sic causes^^or rece^^ion and in-^ 
flation. 

7. some of the economic conditions loading to unemploy- 
ment *and underemployment. 

** « ' 

D* Political Science 

Comprehends ; 
1. 



2. 




at a beginning level the process of acquiring and 
using political power in American society, 
the consfffet^ioQ^l^basis for governmental organi- 
zati6n at the^^eTte^^^^^^.,^s^ and local levels, 
basic decision-making pTo^t^sses in th^ executive, 
slative, and judicial, branches of government, 
political oVganization and distribution of gqwer 
-intpe St^tfi^of Delaware. " j 
itternsTryf-^ voter behavio;?. 



5. ^basxc pattei 
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Community Organization 



Comprehends : 



1. ^ the function and process^^Df community organization 

and development. 

2. the n\ethod of and principles underlying the develop- 
ment of a-procon analysis of a social problem. 

3. the method of case observation, recording, *and pre- 
s.entation relative to Community Organization and 
Development^. 

I.- - the definition of Community Org^no^ation and Develop 
ment. . " 

5. the significance in Community -©ajganizatl^bn^nd 
Development of functiaR;;;;^-Eirocess7r^ructx^ 

. : phases, and diagnosis or 

6. the^trategies for conduct 
involving ^people in organ! _ >^ 

7. the significance of agency sanction^P^^n^ibn 
• stroicture. ^ 

Community Resources 




and 



1. 




5. 



6. 



Knows the major features of the histoi 
ment of the social welfare sy'eteml 
Comprehends the basic organization of and ty^ 

.of s'ervices provided' byOiuraQft-^ervicfe":agencies irb^ 
Delaware^ ' ^ ^ 

-Knows the major provisions'^ the S^ocial Security , 
Act, Economic Opportunjrty .Set, and proposed legis- 
lation in health- care and income security. ' 
Comprehends cqmrnitment and adoption procedures in 
the State of Delaware. 

Comprehends organization and function of Family 
Court . 

Offers suggestions on Wys to improve human services 
programs, a specific service area. 



Program Leadership Skills 
Comprehends: 



1. the planning sequence of a social service program. 

2. major characteristics of eight n;ianagement styles a'nd 
relates them to appropriate simulated situations. 

31 ba-Sic principles of budget discipline. 
M.. and uses at a beginning level personnel selection 
procedures. 

5. and is familiar with various forms used to process 
work in an agency. ^ * ^ 

6. and demonstrates the ability to utilj^ze time, / 
efficiently and understanding of time and calendar 
functions. 



Program Leadejfsllip Skills ^'•(contiau^d) 

7i Using^a comprpjand" ihter^t table, is able to 
calculate Jsimp^ife and^comppund interest. 

8. and'niaintaijis ^lemifentary level tax and banking 
recordsv^-' 

9. the use of measures of central tendency and 
dispersion in social science research. 





rt^an Servtqes Curriculum 

^\ * 
• , * Technical Skills 

Ability to verbalize and communicate feelings, ideas 

A.. Observatix>n of another person 

1. Looks at person'^ phy^sical characteristics. - 

2. Votes persoTi^s dress. 

3. Mofes persoTi's movements and posture. 

«B. Listening to another person^ 

1. ^"SiM.rs the oth^r person ^s words. 

2. Listi&os for the feelings behind those words. 

3. Hears whai?^ is Tio't* being said in v;ords but in 
body language. 

C. Verbalization 

1. Speaks clearly and slowly. \^ 

2. Uses simple language. 

3. Looks at the other person while speaking. 

II. Ability to commuTiicate agency policies and procedures 

A. Knowledge of Agency Procedures 

,1. Obtains accurate information on agency policies 
^-v^ and procedures. 

2. Maintains an up-to-date notebook of information 
on agency policy* . " ^ 

3. 'Knows basic characteristics of the clienf popi^y^ 

lation served. 



B. In-agency FuT^ctioning 

1. nndejrstands the function and service role of own 
agency.. ' ^ . 

2. Uses the referral process when necessary. ^ 

3. Comprehendi' the PthicS' of intervention.' 

'I. Has a, beginning unders tatiding of the responsi- 
bilities of change agentry and professionalism. 

C. Record Keeping 



1. Maintains a notebook of standai^d forihs^se 
the agency; / ' - ^ 

2. Uses correct form foi;$^^^e^^Ji^ specific procedure 

3. Updates notebook by di^s<^ipding old forms and 
replacing them v;it]i new o>igs . 
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^ ^' ' , , • 



D. Record Keeping Procedure 

'J 

1. 'Wr^ites clearly in ink, 'U^ing pencil only for 

informal note-tal^ing.'^^ 

2. Checks all mathematical figures, dates, times 

for accuracy. ' • 

3. Uses di^ctionary to check spelling and ^ double 
checks \vith clieats for accurate 'names, addresses 
and phone numbers. 

E. Log Book Maintenaace > 

- * I. Maintains a daily log summarizing day's interviews 
' and counseling sessions,' meetings, ' * ' . 

2. Keeps log in a notebook \witten in ink or type- 
* 'written. , . ^ , • * - ^ 

3. Orders log book page to include name of client, 
date of interview ar ^counseling session, short 
summary of session including any action deciied 
upon or begun in behalf of the client. 

F. Use of the Telephone ' " - 

1. Begins call by stating name and. agency connection. ^\ 

2. States the reason for the call clearly and briefly 
in a pleasant tone of voice.- * ' ' 

3* Thanks the person called for his help and terminates 
the call politely. . • - .^^ ' 

G* Telephone Message Taking • , . * . ' • 

1. Answeris the phone with a, greeting, then states the 
'name of the agency and own name. 

2. Transfers a^ call by the appropriate mechanical method 
or takes a message, being careful to record ,the 
caliper ^s name, affiliation, and phone number. 
Thanks the pt^rsori for calling and relays thQ message 
in \N7rltins. 




in. Job Readiriess Skills ' * 

A. Positive Work Atiril-udes 

1. Sees job as an opportunity to use and improve skills.* 

2. Sees working ks a way of becoming independent. 

3. Sees job as a framework for self-development . 

^ ^^1., Recognizes specific barriers to- getting and holding 
'a job, but actively works to overcome thdse barriers. 
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•I v.- Jl^, \ Is, able to work under supervidsion 

JC^■ * p^v, ... ^.^ ^ ' . 

1. Checks with supervisor .for insWuctTd^fe* at "tha '""'^ * • 
" beginning of the work .day.. 

2. Accepts .criticism of jol^. performance. 

3. Seeks help in improving skills. 

C. Basic job holding skills ' _ 

/ ^. ' 
1. 'is on time for work and appointments,* 
' 2. Uses appijopriate agenc^j^ procedures! 

3. Turns in work on time and in the^ required format. 

IV. Problem Solving ' ' . , 

A. Problem Identification ' - , . ^ 

1. With client or client group identifies problem 
Requiring help. 

2. 'States the problem clearly. ^ 

3. Collects data concerning client or client group. 

B. Problem Res.olution * 

1. Sorts relevant from irrelevant information. 

2. With client or client group decjLdes on a solution. 

3. Explores ways of reaching the solution'.. . 

Contracts a comnutmeHt with *the client or client , *' 

group . * ' ^ ^ 

C. Evaluation ^ . - 

- 1. Collects iTvformation^ coTicerning client progress': 

2. If the client is not making progress, seeks to ^ . 
reaffirm the commitment or to identify^, other 

^methods'* . / , ' 

3. Keeps accurate records of client's progress. 
Ends the relationship when client fe^&ls able to 
function independently. ' 

V. Meeting Participation artd^Leadership^ ' *• 

A. Rules of ^Order ' ■ 

1. Understands rules for participation. 

2. Comprehends rules for' organizing a meeting. • 

3. Understands rules For conducting a meeting. 
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Human Services CurriiGulunK^ 

' ^, : Technical Skills 

* • * * ' 

r/ Techniques -of-^-Intervdjey^n^^ ^ ^ ^ 
A. Reception, • 



^ 1/ Meets the helpee at the do*or or receptioTi area. 

2. Extends to him a formal greeting. ^ ' 

3. Transmits a feeling pi" respect ^^nd positive 
regard through a firm handshak'e or a warm^mile. 

^. Seats the helpee in a comfortable chair where 
direct eye contact is easily .accessible. 

5. Seats self in apposition directly adjacent to the 
client. t , 

6. Sits in an "open" stance - .» ' . 

7. Leans sliglitly forwarc^ and looks directly at the 
helpee. \ / ^ 

B. Initiation of Interview ^ - *' 

I. B-egins the v\erbal exchange' of information by 
telling- the helpee exactly who he is and what 
' " his function Is. 

' 2. Speaks slowly and comma fid ingly as he def ine-s 
for the helpee (1) 'the nature and scope of his 
agency5,(2^ -his personal function, (3) and the 
4 ways in which he expedts to' be appropriately help- 
ful to him#. 

C. iTiterview ^ . , - 

1. Elicits from the helpee as much information as may 
be necessary to carry out the positive functions 
of his agency task. 

2. Reiterates for. the helpee how he intends to' use • 
the information. ' ^ .~ 

3. Outlines personal policy or the agency's policy - 
on the confidential nature of shared ' information. 

^ This serves to alleviate unnecessary • "client anxiety 
concerning who will have access to his*file. 
• Extends the .helpee the opportunity to 'ask'questions, 

5. Answers the-helpee^^ question^ clearly-and honestly. 

D» Terminatiofi of Interview 

1-. Sets the timeframe and/or parameters for the next 
m.eeting. Outlines whal^ he expects to accomplish . , 
and outlines tasks that the helpee is expected t-d 
•cnmpl etc. 

2. Thanks tlio holpee for his "participation and com- 
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municates a "feeling dkf positive regefrd via 
a warm smile and/or ai^JFirm handshake. ^ 
3. Escor.ts* the helpee -tf^Vhe door or rep^ption 
area. J ^ / 

.Upon co>npletion ox the interview, returns" to 
work area and "processes" tKe events that have 
just tr^rispired. ' / / ' - s 

II. .Techniques of Counseling * " . 

A. Problem Identification^ 

1. Upon the successful completion of the interview 
procedure, beslns the inaugural stages of the ' 

^ counseling p;c^cess. 

2. Reaffirms ):he positive caring atmosphere essential 
to the hoping proc.ess^by qu-ietly 'encouraging the 
helpee'to talk about his problejns. 

3. Sits erect and listens attentively as the helpee 
struggles to ej^lain his plight. Is careful not 

• to transmit any personal value judgments through 
fa(!jiafl expressions. 
4;. As the helpee completes each expression' of ^ an 

idea- or a group of ideas, responds to him/her i-n 
^ , ' descriptive feeling oriented ad j ectives^ that atte 
to capture the essence of how he/she^feels about 
the idea or ideas expressed. Structures response 
in the form of a declarative statement.' 
^ 5. Each helper response should attempt to reflect 

the essential conditions related to empathy (objeoTiye 
understanding) with feeling respect (positive caring) 
and concreteness -.(being as specific as possible in 
response to the, helpee 's expressions). • - y 
6. ^ The willingness of the .helpee to explore l/imself 
is based on the helper's ability to' be spe^cific -in 
^ his response to the helpee. As the "fielper becomes 

more specific *in his response to the help-ee, the 
hel-pi^e will begin to volunteer pc?rtinent and mean- 
ingful information that 'reflects hfelpee self-* 
f^xplor&tion. '"A typical helpee. response might be: 
"I guess -Mom is not so unreasonable after all. Some 
.of the things T want to do ar^ a little dangerous. 
T nev^3>^hM^ked at her side of ^the^ p icture before/^ 
As.^thy6 hc^lp^e begins to self ^-explorje the helper 
responds to the helpee 's expressions in, a reflective 
manner emphasizing feeling and content. Additionally^ 
the helper begins tq define for' the helpee the meaning 
of. his expressions and interpret for the Helpee the 
iirrplications of his expression. A typical helper 
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response this level might bie: "What I really 
hear you *j5aying.[is that you feel reassuped/ 
(feel ing)/ because you realize that your Mom is 
genuinely)' 'concerned about your safety (content/' 
defiditian) . I suppose good mothers everywhere 
*are concerned about the well being of their 
children, \especi^lly their female children/^ 
. f interppet^ion) ■ * . ^ 

8. As the heljpee begins to uYiderstand the compli*- ' 
cation^ of\ his problem situation, the helper • 
exhii)its h3\gh levels of genuiT>ess (being con^ " 
structively '^i^eal") , immediacy (dealing- with what 
is happening i*n the present between the helpee 
and the belpjer^and co ifrontation (poih'ting ou^ 
any .distortion in the helpee/s expressions). 

9. UTien it becomes apparent tha^ the helper h^i^ gained 
a minimal level of insight into 'the problem. • 
situation, the hel'p^^ th^tf begins a joint effort 
4 n ^conjunction with thQ>* helpee to develop posj^tive 

• • means to resolve* the problii^m/ ^ ' 

Problem Resolution * ' 

1.. The pr'oblem reso^lution *phase of the ^colinse ling 
' procfess is ..centered around formalizing a plan of 

. .aclsiicyp-or writing^a pr^scriptioTi for effectiyS"^ 
living. Tht resdlution of the problem' follows 

* the foLlovv/iTi'g procedure: 

* 

A. States the problem clearly. 

B. Depidi^s on a positive solution, 

C. Explores avenues for achieving the solutions- 
alternative solutions -consequences . 

D. Contracts a commitipent t6 follow a course of 
action. 

'*E. Explores ways of e\^uating progress. 

•;?ft\vjn developing the bourse of action^, the helper is * 
encouraged to (1) observe the helper closely through- 
out the procedure, (J) clarify « any ambiguous of 
/ unclear directives and to (3) provide concise feedback 

/ to helpee inquiries. 

2. Summarizes for 'the helpee the major concerns that have 
been discussed throughout the entire helping process. 
Answers any questions that the helpee may have openly 
and honestly asked. ^ , 

3. ' Roaf firms the positive carinj^ atmosphere of the helpiag^ 

process by encouraging the helpee to follow the pre- 
scribed course of, action. Tn a sincere but commanding 
assures h5.m/her of his total support. 
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C* Counseling Process Termination 

* 1. ^Thanlj:s the client for hisAier open participation 

and .communicatees a feeling 'of pasitiVe ^r^arcj via 
> a warm smile and/or 'a firm handshake. : 
2. Escorts, the ^helpee to the door or reception aijea. 



D. Supplemental -ProcefSure 



At the end of ^acTi counseling session, returns 
to work area to "process'' the events that have* 
transpired.. Leaves nothing to memory. ^ 
At the^ end of the , final counseling session con- 
structs a memo addressed to the h^elpee. In this 
rttejTio autlin^s"*^for the helpee the' agreement that 
^was jointly re'ached as a consequence of the ^, . 
counseling process. •Reiterates ' the steps or pro- 
cedures that were outlined to resolve the problem. 
Makes at least' four copies of this memo. One^ 
copy for'jthe helpee, one for personal 'file, 'one 
for the agency file, and. one copy for the super-, 
visor. ' ^ - . 
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Hvjnan Servigjes Curriculum 
Orai^CommuTii cation Skills 



!• Masters Vocabulary 

tA. General, 
' * B. ' Technical 



; II. 
Ill, 
IV. 



Analyzes and Synthesizes Qjz^Ar-au^ Printed ^41:ei?ials 
Identifies the Necessity of Ef f ective. Gommunications 



Identifies the Levels of Usage 

A:^ Common • ' - • 

B: Literary ♦ . . - 

-e. Vxechnical ( ' ; ^^^^ 

D. , Gblloquiat 

E. . 'Slang ^, 

F. - illiterate;- ' 

'1 



' V. 1 rdentif ies' tjie Deterniinan'ts of- Speech 




A. Culture * ' 
b/ Skills' ' 
C. Percepti<ins ^ 



«5 ' 
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Demonstrates the ConveyaTic^ of-^Feelings and Understandings 

A. Facial Expressions . ^^x^ ^ 

B. Eye Contact ' ^ . ' 
Poster e < 
'Vocalization 

Gestures? ' h 




VII. Demonstrates Ffe ^ksl<: Effective Questions 

A. Avoids va^e and ambiguous' queations^-^'^ 

B. Avoids loaded ^nd leading questfofis. 

- \ -■ ; 
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Readitig and S-tudy^Ski Ms 



I., ^naljres a Paragraph for 
A. Main id^as 

i. Iirference ^ i • ' 

- C. Details - . , ' ' 

D. Copclusion , 

Facts „ \. 
F. Opinions . . , . ' 
r G. Assumptions ' ' " • 

II. , Demonstrates Ability to Take Examinations 

A. 'Multiple Choke " 
Bv True and False 
•C. Essay , - 

III. Reads for Study and Information 

A. Follows directions 

B. Uses parts of textbooks * 

C. h\akes notes and coinnients 

D. Uses footnotes 'and bibliographies 

E. Previei^s and skfifns 

IV. Reads with Speed and Comprehension to 

70^ coniprehension at 380 words per minute 

c 

V. Reads Critically for 

;» • t 

A.' AnaToqies 

Reasoning and judgment 
C. Opinions iifid facts 
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Human Services Curriculiun ^' /- 
Written Coinmunica-Hon's Skills 



f. Uses Dictionary to Chec|: Spelling and Word Usase * ' ' ' 

A. Unabridged ^ ^ • 

B. Abridged 

C. Thesaurus ' = 
II. Uses Grammar Rules. ♦ . , - 

A. 30— ei ^ . , ^ ' 

B. Prefi;xes--suf.ftxes - 

C. Plurals 'of. nd,uf>s / , • ^ 
'Uord5- frequently, ru.issf^lted' . ; ^ 

E. Vtords frequently confused 

/ 

In. Uses Parts of SReech , ' ' 

A. Nouns 

B. . f^ronouns ' 

C. Verbs 

''•'D. Adjectiv6s 

E. Adverbs ' 

F. ' Conjunctions , I 

G. Prepositions r 
\ H. Verbals * ^ 

• 

IV. Identifes Elements'of Sentence 

, A. Vevbs ^ ' • 

B. Subjects ' ' 

C Objects . ' ■ ^ 

D. 'Pfirases • , ' . 

E. Clauses - , . • ^ ' ' 

V. Identifies fCind's of Sentences ' ^ 

A. Simple * \ . • , ► 

B. Cor^pound - ' * ' ' ' 

C. Coniplex ^ . 

D. Compound -Complex 

VI. Avoids Sentence Faults 

B. .Ccfrwtcnn splice. ^ 
r. Paul a5reement. • ' 

E • Del nq f^g-' c^s true ti on 
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VI 1. • U^es .Various roniis 

A. Comma 
Semicolon 
^ C. Colon 
D. Period 

Question mark . 
' F. Exclafnation point 

G. ^ Parentheses 

H. Brackets 

K Quotation marks 
J. Hyphen 
K. Caret . 

VIII. Der:^onstrates in Vifitin^ Knowledse of Use of 

A.^ Topic sentence. 

. B'. Introduction 

C. Bod:/ 

0. Conclusion 



IX. 



'OG.Tonstrates in Writing Essential Eleno^nts of Style 



A. Unitjy 

B. CchGj-ence 

C. Enphasis 



X. Denonstrates^Knowled^e of nodes of Fara^l-aph Developnient 



A. , Detail 

B. ^ I lliistration 

C. ' Comparison 

D. Contrast 

E. El inination 
Question 
Cc:nbinatioh 



XI. Writes Personne] and Administrative fto'ports 

A. personal resume 

B. Int^erview report5 

XI K /Ipp lies' Jochnical Research S+;i}l5 

/* " 

A. . Chooses topics 

Collects inforniation ^. 

1 . Library sources 

2. Technical publications 

3. Office^files " 
fi. ' Data banks • 

, C. Quotes and takes notes ' ''^^ ' ' 

n. Outl ine: 

i\. ''Kv,alu2i-t^s sources 
F. Makes footnotes ■ and bibliocjrc^fHies 
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Human Services" ^Gujjriculum 
Affective Skills: Evaluation 'Criteria 

Control of Biases and Emotions 

A'. IT) a group setting » 

*^1. Listens patiently to others^ ideas 
Does v;hen appropriate: 

sit- or stand quietly in ah attitude of ^attention 
look at the person speaking 
take notes on what is beirj^ said 
summarize briefly vv'hat the other has said before 
speaking own opinion \ 

Does not : * \ ; 

i 

talk 'While others are talking * ^ 
• interrupt anothers ' 'speech ,r 

slouch or shift restlessly, while another?" person 
. is^tall^ing . . : ^ 

2. Verbalisies own ideas objectively without uncjue.^ 

emotion 
Do^s when a^jpropriate : 

, participate in class discussions v^7ithout embarass- . 
ment and without using defense mechanisms of pro- 
jection, reaction formation; rationalization, 
offer ideas as possible considerafions ' , • 
speak clearly and slovN?ly 

if the situation calls for if, verbalize an emotion 
as well as an ide^ ^ 0 

Does not: 

express an emotion using loud to'fje^, excessive body 
movements . ' , 

attach another person on the bas|is of sex, ethnic 
background or belief \ - ^ 

consistently discuss ideas solely/pn basis of 

self or personal opinion . [ - ' 
* **. ' 

3. Encoura::;;es others- to participate in 'a discussicm 
Does: 

ask others to express ideas . . 
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wait to hear another opinion through tp* its 
Conclusion 

become willing to have silence ^^ather^*' than to 
move too quickly to shut off discussion 

Does n&t: ^ 

turn his back on any group member 
frown at a speaker or indicate disapproval 
before the speaker is finished ' » 

Avoids negative references to another person's 
personal characteristics, ethnic background 
or socioeconomic level 

Does: 

speak respectfully of specific beliefs, heroes,^ 
cultural hajDits of specific ethnic groups if 
the opportunity arises 

.use the corre^ct ethnic term for a person rather 
than a slang or prejudicial word, such as' 
"Black" as opposed to "Negro'' or ^'Woman" as 
opposed to "Broad" 

Does not: , ^ ' , t 

use ethnic jokes in public or in the company of 

.those whom the job might injure 
criticize opefily the beliefs or mores of a specific 

group through personally in disagreement with 

those belief's 'oi? mores. 

Extends courtesy to all persons 
Does: 

in a work situation, address all persons by their 
proper names, including the use of Mr., Ms., 
Mrs., or Miss unless requested to use first nam^s 

help others with coats 

v;hen appropriate, offer d chair to a person enterin 
a room and ihclud^ him in a convei^'sati'on 

use words of courtesy such as please'^ thank you 
when aprpropriate ' 

greet and chat 'with clients, visitors and ,acquaint- 
clnjces in the educational ar^d agency .setting 

.Does* not: * ' ^ ' ' 

avoid speaking to any person 
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an Individual 

Identifies specific dislikes ^nd biases 
Does : . ' " 

draw up a list of characteristics and types of 

persons .and groups disliked or feared 
admit personal prejudices . 

Does not: 

deny prejuaice and bias 
">avoid discussion, of own dislikes 

Makes a consistent effort t*o overcome biases 
Does: ^ ' K 

seek obj,Gctive information about cultural patterns 

of* specific ethnic groups which are disliked ^ 

or unfamiliar , 
choose to sit near a member of a disliked or 

unfamiliar ^ethnic group 
talk to members of disliked or unfamiliar ^thnic 

groups in a formal or informal setting;;^ 

Does not; . ^ ^ 

avoid personal conta^ct with members.. of dislikeB,6r. 

unfamiliar ethnic groups ^ 
refuse convens'atiort with members \cf ^disliked or 

unfamiliar ethnic grqup^ ? . . ^ ' 

Controls a bi^ while ^.nteraeting with" a client 

or seeks help ys. carrying, out the ,'assdgnment ' * 
Does : - ^ s*' ' • 

recognize a negative attitude toward a .client^, ' * 
concentrate on , getting irt tujie With tn^ client^Sx, 

feeling if necessary, asks another worker to. 

work with ,the (client , ' 

♦ 

Does not: ^ ' ' ^ \ 

ignore a negative feelirrg towards a client through 
facial Gxpressiofis ^ body - language or speech 
• communicate a negative attitude. 

EstabMshes ancT functions, according to a specific/ 




cod^e of ethics which include^-^n active concern 
*for client well-being. \ 



Does: 



understand the function of a code \)f ethics as 

a^ guiding principle in human serva.ce work 
analyze and verbcrl4^e personal code )Df ethics 
as a means of evaltiating own behavrpr 

V differentiate bet\>7een axgersonal \ professional 
code of ethics ^'"^-^ 

' shpw active cmtt5ern for client well-B^mg by keeping 
confidentiality following a client ^s case to 
resolution, supporting and maintaining clri^nt's 
sense of worth and dignity 

Does not: 

see professional behavior as unguided by ethnical 
principles - . ^ ^ 

refuse to evaluate own behavior according to an 
accepted professional code of ethics 

treat a client as a child or seek to be an authori- 
tarian 

use counseling skills to d(?grade or humiliate the 
client "\ 



II. Flcx'ibility 

A.* In a group ^setting 
. 1 



^foves freely among people 
Does:' 



a'rrive on time \ 

enter 'a ^room quietly ^ • 

nfak^ eye contact with people in the roonj 

speak to people, known ' ^ 

introduce self to' people not known, if convenient 

dress to' suit the occasion 



Does not: 



enter a room v^;ith noise, clattbr or in a cring^^ng 

manner , ^ . 

avoid eye contact • . 

avoid 'speaking^ to, acquaintances 
refuse introductions or hand shaking * 
interrupt conwrsation to <,introduce self 
wear inappropriate drgss 

if smoking, blov^; smoke in others^ faces ' ' . . 



sic . 
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2. Interacts calmly and objectively with others ^ 
Does: ' ^ % 

join a conversation, if invited 
^ . begin a conversation with a strange or new persoi^, 
especially if, that person seems ill at ease 
offer opinions clearly, calmly, consisely 
listen ^to opinion^ of other speakers 

Does not: ^ 

refuse conversation 

ignore a Tiew or strange /^)erson / 
insist o\m opinion is correct in a loud voice m 
speak overly long or dominate the conversation - 

B. As an individual 

1. Tolerates noise and confusion if it cannot be 
helped 

Does: ' 

identify specific causes for noise and confusion 
seek, ways to eliminate or control noise or confusion 
verbalize own feelings of irritation or frustration 
cope with conditions outside own control 

Does not: 




withdraw from noise and confusion 

act out frustration and • irritation 

refuse xvork under conditions beyond own control 

*Makes plans which accomodate the needs pf others if 

necessary 
Does:^ 

identify the needs and plans of other persons 

involved when making own plans 
rearrange plans if possible, in an emergency 

.situation 

consider objectively own needs and energies ; when 
making plans in order to avoid last minute 
change s\ 

inform all involved in arr^angemgjnts of specific 
dates, times aQd places , , 



DoosTHot^ 




< 



ore the* needs of others ujhen making plans which 
include them 
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refuse to make other arrangements if necessary 
overlook own abilities and responsibilities 

in making plans ^ X 

neglect to inform others of* specific dates, 

times, palaces <^ 

Moderates an opinion if warranted by new infor- 
mation or learning 
Does: 

seek out, listen to and consider n^v/TinformatJort 
obtained through any medium oi? communication 

check on the accuracy of now information by 
consulting library resources or pi?of essionals 

evaluate own opinion as to its factual basis 

Does not: 

reject nc^v information or igriore or avoid 'using 
library resources or profcbsional op,inions 
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APPENDIX "Cy 
CHECKLIST - HUMAN SERVICES 



Observation 



K. Descnbe physical, appearance ' 



dress 

body language 
gesture 
idibsyncracies 
style of speech 



2. Uses.con^ete language ip- description 

^3. Av6ids judgmental words or words of 
value 



Empathy Training \ 

1. Listens with acceptance, openness, 
, positive interest 

1. Withholds ju'dgment or advice 

% 3. Checks back with the other person 
'until he feels understood 

4.. Encourages otfiiBrs to share feelirjgs 
and ideas 

5. Is .specific and personal in sharfng 
' ^ own feelings 

6. Shares ideas with group not just, 

• . .one person , v 

/ 7. Tries to focus on^"here'^ and "now" 
feelings and to share them 

8'. ^Maintains eye conta(;t whi*le talking 
^ * with another person' 

' 9. Paf^aphrases with .accuracy 

JO. Makes a lev^l #3 response: responds 
' ^ tjoL the content ad\d to the surface. 
feeMn-gs ex^res,sed-» without adding 
to the shaVer^Sr expression I 



Yes 


No 


IHot Applijeable 


r 




• • 
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human Services Curriculum 
. Technical Skills 
Interviewing 



Techniques of Interviev/ing 



A. Reception 

. Meets the helpee at the 
door or reception area: 

^ 2. Extends to him a formal 
greeting. - 



3. Transmits a ^ feeding of 
respect and pos'itive regard 
througl;) a finp handshake or 
a warm smile. * . 

4. Seats the heliiee In a 

^ comfortable chair where 
- * direct eye contact is 
easily accessiblejr 

5. Seats self ij^ a position 
directly adjacent to the 
client ^ 



6,. S^ts in an "open" stance//' 




•7. Leans slightly forward and- 
• ' . looks directl^^ at the hfelpee 

s 

B. Initiation 'trf Interviews 



of information by telling 
the helpee exactly who he * 
is and what his function' 
is. 



2. Speak slowly ar>d co*mmand- 
•ingly as he defines ;for 

• the helpee (1)* the nature 

; ^ and scope of ^his agency, * 
(2*) his person.al^ function, 
^ (3) and the ways in which; • 
^he expects to 'be appro- * . **' 

* priately helpful tb him 



Yes 




1. 



Begins the verbal exchange. 
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C. In)terview 

1. Elicits from the helpee 
as much information as 

'necessary to carry out 
^ the positive functions - 
of his agency task, 

2. Reiterate^for the helpee^ 
how he^'^llitends to use 

the irrformatioa. 

3. Outlines personal policy 
^ *\ or the agency's policy 

on the confidential 
nature of shared in- 
formation. This serves 
to' alleviate unneces- 
sary cl lent" anxiety 
concerning who will have 
access to his^file. 

4. /, Extends the helpee the 

opportunity to ask , 
flues'tions. ^ 

5. Answers the helpee'S 
questions clearly and 

^ honestly/' 

Termination of Interview 

1. 'Sets the timeframe ' 
and/or parameters for 
the- next meeting. Out- 
line^ what h^ expects 
to accompysh and 
outMnes tasks that. 

^ the helpee 'is expected 
to complete. 

2. Thanks the helpee for 
his participation ^nd* ^ 
communicates a feeling 
6f positive regard via 

a warm smile and/or 
a firm hapdshak^. ^ 



Yes 



No 



Not Applicable 




3, EsqortS;the he! pee to 
the door or^reception 
area 

4. ,iJpon completion of -the 
interview, returns to 
work area. and "processes" 
the evenirs -that .have 
just tran!.pired. 
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Yes No 


Not Applicable 


* 


A 








» 
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Xounselin^ Techniques Checklist 
'for Student Evaluation 



1. Sets a-positive accepting helping 
atmosphere? 

2. Encourages ihe helpee to tan< 
about his problem?. ^ • * 

3. Sits erect and lis^tens^ atten- 
tively? , - 

^. Transmits .any value judgment" 
through his facial expressions? 

5. Demonstrates an openness to be 
^' » objectively understanding to 

the- he! pee' s feelings? / ■ 

6. Demonstrates an openness to 
acceot the helpee uncondition- 
ally? 

7. Communicates. in concrete under- 
standable language the feelings 
and concerns of the helpee? 

8. -' Openly reflects the mood ; 

' the message > and the meaning 
of the he! pee 's expressions?, 
i i 

9. Clear]y defines for'the helpee, 
in concrete and vivid language,^' 

; the heTpee 'dilermia?/ - 

"10^ Clearly' interprets for the 
■ helpee, ,what*the 'consequences 
of h:is (helpee)' actions might 
be? - ' ^ 

11. ieads the helpee* by 'add^ljig^ any • 
unexpres'sed or unimpTie'd, icleas? " 

12. Demonstrates an -openness to be'>' 
constructively re^l? ' ; ^ 

\ ; V ' ^ . 
,13. Keeps the helping .prSce^^ in' 
» - the h*ere ahd the riow? s 



Yes 


^0 


Not Applicable* 
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15. 



Points out all distortions in 
the helpQe's expressions? 



Jointly formalizes 
course of action? 



a .positive 



16. * Clarifies any ambiguous or unclear" 

directi'ves? ^ * 

17. .Summarizes for th^ helpee the • 

major ^CQnc^rns ^ that were raised 
throughout-'the'^entire^hel ping 
process? ^ ' ' \ , ' 

18. Answers all the iielpge's 
questions openl-y and-twnestly? 

19. Reaffirjns his total support 
.of ,the"he]pee's^decision 
Before .the conclusiorf of the 

'\helping process? ' ' • 



• /feT^ 


^- No 


. Not Applicable 


y 






' id 
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DELAWARE TECKNICAL &"CO^NltY COLLEGE 
Wilmington'Xaippus j . 
Human Services Department 
, COURSE OF STUDY 
FOR 

HS 144, PRINCIPLES OF INTERVIEWING /\J(D COUNSELING I 



Text: Schulman, Eveline, E,, Intervention in Human Sei^vices , 

Saint Louis: C,V. Mosby Company, 1974. 

References; ^ Rogers, Carl, On Becoming a Person , Boston: Houghton 
" ' Mifflin Company, 1961, 

Mosher, Ralph (ed), Guidance an Examinatioli , New' York: 
Harcourt, Brace 8f World, Inc. 1965, 



r 



Collins, Alice (ed). The Lonely and Afraid , New York: 
^Bobbs-Merrill Co, ,,^Inc, , 1969, ^ 



COURSE PERFORMANCE OBJECTIVES 



I, The Natiire* 6f Interviewing ' 

In order to understand the nature of the interviewing process the 
student will be able to: ' 

• 1.. Defi^^e what. is meant by an interview froQclss,- ^ 

2. Distinguish between aa interview and a counseling session, 

3. List the basic elements related to the interview process, ^ 

4. List' the essential conditions necessary foV^ a good inter- ' 
viewing session. ' 1 

5. List in order of their occurrence, the three stages of the 
interview proce^^. ' . - ' \ 

.6.' Explain the basic^concepts Df communication! as a process of 
transmitting and receiving visual, and auditory stimuli. 

7. Explain the effects of* individual or personal , dynamics on the 
interv-iew process. 

8, Demonstrate in a role play situation an empathetic atmOspher^ 
designed to facilitate the interview proces;s, 

II. The Techniques of Interviewing ' ' 

In order to syrfthesize the fundamental i techniques of interviewing 
the, student will be able, to: . 

1, Identify then fundamental -interviewing techniques. 

2. Qenions:trate in a role pl^y situation the application of inter 
' viewing techniques.' . ' ' 
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HS 144 Principles of Interviewing 

and Counseling I Course of Study 
Page^2 ■ 

I, 

III. The Na,ture of Counseling 

In order to understand the nature of the counseling process the 
student will be able to: 

k. * 

1. Detine counseling from a human service perspective. 

2. Identif/the major prupose for counseling, ^ * 

3. • Identify the three stages of the counseling process. 

4. List the two major dimensions of the-counseling process. 

5. Define the three basic concepts in counseling that 
facilitate the counseling process, 

^6. Define the three'basic concepts in counseling that 
initiate action on the part of the counselor, 

7. Demonstrate in a role play situation, a grasp of 
evaluation techniques designed to measure effective 
counseling. *^ 



HS 144 

PRINCIPLES OF INTERVIEWING '& COUNSELING I , 
NOTES TO THE STUDENT 

Principles of Interviewing and Counseling will provide 'a studeot 
with a general knowledge of the science of interviewing and counseling. 
Additionally the student will be exposed to a 'devejopmental skills process 
that is designed to allow the. individual to reach his/her highest level of 
competency. . " 

Students' will be expected to hand in to the instructoiNi ve t6 seven 
tapes of a real or simulated counseling session which will be evaluated 
by the instructor and returned. A final tape will be evaluated aVid remain 
as a permanent part of the student's record. Role play and simumion ^ 
exerciSes'are an essential part o* this'learning experience and stiKient 
pairticipation in classroom exercises is MANDATORY. 

"Additionally, students are expected to keep adequate notes of class- 
room sessions which will be co-llected-and graded as a part of thei,r course 
requirements. Therefore, classrootn attendance is an important part of 
this course and students are slsfonjly encouraged to meet all classes. 



DELAWARE TECHNICAL '& COMMUNITY COLLEGE. 
WILMINGTON CAMPUS *' 
HUMAN SERVICES DEPARTMENT 
COURSE OF STUDY 
FOR 

HS 251, PRINCIPLES OF INTERVIEWIN6 ANI? COUNSELING II 

Text:.-' Schulman, Eveline, E,, Intervention in Human Services , 

Saint Louis: C.V. Mosby Company, 1974. 

References: Rogers, Carl, On Becoming a Person , Boston: Houghton 

Mifflin Company, 1961 • 

Mosher, Rafph (ed), Guidance an Examination, N6w York: 
Harcourt, Brace & World,-rnc. , 1965. 

Collins, Alice (ed), The' Lonely and Afraid , New Yor,k: 
Bobbs-Merrill Co., Inc., 1969. 

COURSE PERFORMANCE OBJECTIVES 
A Scientific Model for Helping 

" . \x\ order to synthesize th? fundamental techniques of counseling, 
(the student will be able to: ' ' , ' ^ 

^ ,1. Identify the four crucial concerns of the counselor -in a 
T'^ whelping relationship.^ 

2. Demonstrate in a role play situation the practical application 
of counseling techniques. 

'\ . - ^ . 

11. Counseling the Hard-to-Reach • ^ 

1. Define the "hard-to-reach*' population. 
\. Identify at least five sub-groqps. 

3. Demonstrate, in a role-play situSition, the practical a|)plication 
of counseling techniques geared to facilitate helping the 

"hard-to-reach client". ^ \ 

III.. Cu^ltural Barriers- in the Counseling Relationship 

\In order to appreciate the uniqueness ^of counseling through cultural 
barriers the student will be able to 

1. Show a relationship between demography and the helping process. 
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' HS ?51 Principles of Interviewing 
\ and Counseling II Course of Stufly 
Page 2 



2. Identify cues that may signal a lack of cultural identification . 
by t+ie counselor. ^ . ^ . * 

3. Demonstrate, in a role play situation, the practical ^ 
application of counseling techniques geared to facilitate 

^helping the "culturally different client". 
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'APPFA'DIX "D" . , ^ 

INDEX OF SOCIAL POSITION . 

Vocational School : ^ ' \lame : 

Trade Area:_^^^^ ' s , .^^ 

Instruction^: Please circ'lo^the [lumber of the it^m that best 
describes "fhe w^rk that your father o,r. 'nead of yoiir housefioltf 
does . 



fiigher executives 



of large concerns, proprietors. 



and ma.]or professioTia^s 

2. '^^Business manager s,\ proprietors of mediumvsized 
' businesses, and 1 esser]| professionals , * c .'^ 

' 3. Administrative personnel, ov;r\cr^ of^ small busiiitesses 
and minor professionals^: \ ^ * . 

M. Clerical and sales ^vorkers, technicians and o^^ners 
of ILttte bu^iinesses. ' . v 

^ ^ < Skil'led maK)ual emproyees, % 

^ 6". Machine operators and semi-skilled emp.loyeefe . ^ 

/. Unskilled employees. ' '^^ . ' , , 

^ ' ^ . ^ ^ 0 o 

Ins trudtionj-: Please circle the number qf the iiem tha.t l^est 
describes tlio amt)ut of educatiotV that 'the head o'f your household 
has, • ' . / • ' ^ ' , 

■ ■ . •; - ^ ■ , 

1. ProfrssioTAal (Mas't^r or. Doctor ' s Degree) 

2. "Four-year co ] 1 ege "^radua te 



3.^\-3 ye^rs coUe'^e (also business' school) 
Hi?h^- sclmol graduate ^- ^ ^ * ; 
3. 10-11 yoar3 of school f[jart 'hi^h school) 
/). 7-9 y-t^^ars of schr)oL ^ 
7/ I'lndor 7 years or school 



